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1 Life experience
Big question   What can we learn from our own and 

other people’s life experiences?

Language focus
Question forms (review)

Present perfect forms (to describe experiences)

Past continuous forms (to describe continuous actions 
happening at the same time in the past)

Vocabulary topics: free-time activities; expressing 
preferences; noun/adjective forms; music; sequencing 
words; verbs with prepositions; verb/noun collocations 
reinstate

Self-assessment
• I can talk about free-time activities.
• I can talk about life experiences.
• I can do a presentation about someone I admire.
• I can write a short biography.
• I can understand a life story about someone in 

the past.

Teaching tips 
Draw learners’ attention to the idea of approaching a 
reading or listening text in stages, rather than trying to 
tackle all aspects of the text at once. The fi rst step is to 
understand the general meaning (rather than details) by 
looking and listening for key words fi rst. Make learners 
aware of what they do understand in the text and then 
pick out certain words (key words) that link closely with 
the main theme of the text and have strong images or 
associations with it. Images and headings around the 
text will also give clues to help identify general meaning 
and key words. Further guidance and practice is given 
on how to identify key words in this unit.

Review the learners’ work and their own assessment of 
their progress, noting areas where learners demonstrate 
strength and confi dence, and areas where they need 
additional instruction and practice. Use this information 
to select areas for review and specifi c focus, as you 
continue to Unit 2.

In this unit learners will:

• talk about free-time activities and life experiences

• do a presentation about someone they admire 

• write a short biography 

• read about the life of an inspiring person.

In Unit 1, learners will explore the notion of life 
experience: what we can learn from our own and other 
people’s life experiences. Learners are presented with 
the Big question in Lesson 1 and, in the course of the 
unit, will understand that tasks and projects in the unit 
answer the question. The unit begins by focusing on 
how people like to spend their free time, giving learners 
an accessible and familiar topic with which to start the 
unit and the Stage 6 course. Through looking at likes, 
dislikes and preferences for regular free-time activities, 
learners will practise communication and listening skills. 
They will then read short accounts of experiencing 
something signifi cant for the fi rst time and learn phrases 
to describe the impact of these experiences. They will 
learn to plan and deliver an oral presentation about 
someone they admire and explain why. They will write 
a short biography of someone who has done something 
inspirational, looking at lexical, grammatical and topical 
components included in this type of writing. Finally, 
they will read about someone who has had an inspiring, 
extraordinary life and discuss some social issues raised 
from the text.

Throughout Unit 1, learners are provided with 
numerous opportunities to apply and personalise what 
they have learned through discussion, interviewing and 
writing tasks.

The Photocopiable activities provide practice in: using 
present perfect simple forms to talk about personal 
experience  (1); past continuous forms to describe 
multiple events happening at the same time in the 
past (2).

Unit overview
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1  Talk about it 
Put learners in pairs and ask them to talk about the two 
questions. Model the activity fi rst with a pair of learners 
in front of the class. 

• Additional support and practice: Structure the pair 
work by giving each learner a letter. Ask the fi rst 
question to Bs (and then swap over).

• Point learners to the second question and ask them 
to identify free-time activities that they do from the 
pictures.

• Critical thinking: Learners identify their own 
preferences from a choice of activities. Learners can 
be challenged by being asked to give reasons too.

Answers 
Learners’ own answers.

2 AB
 Word study

• Focus attention on the phrases in the box and ask 
learners to match them to the pictures.

Answers 
a play the piano
b take photos
c play football
d paint
e play video games
f meet up with my friends

3  Listen 2

• Tell the class that they are going to listen to a girl 
interviewing her classmates. Elicit from learners what 
they think the topic of the interview will be about 
(free-time activities). 

• Focus learners’ attention on the instruction in the 
book and ask them to tell you what they have to do 
while listening to the interview for the fi rst time (write 
the activities that they hear in Activity 2 in their 
notebooks). 

• Play the interview; listen for and write the activities 
mentioned from Activity 2. 

Differentiated instruction
Additional support and practice
• Learners who need more support could write the 

activities fi rst and then tick the ones they hear in 
the interview.

Extend and challenge
• Elicit other activities mentioned by the children 

in the interview ( play basketball; watch TV; draw 
cartoons; play guitar; watch movies/fi lms; go to 
the park). Ask learners which activities from the 
interview they talked about in Activity 1.

Answers 
Meet up with my friends / play video games / take photos

Lesson 1: Life experience
Learner’s Book pages: 6–7

Activity Book pages: 4–5

Lesson objectives
Listening: An interview about preferences for free-time 
activities.

Speaking: Interview a partner to fi nd out about 
preferences for free-time activities.

Critical thinking: Develop opinions about likes 
and dislikes and indicate preferences for free-time 
activities.

Language focus: Wh- question forms with What, 
When, Who and Do you ...? (a review).

Vocabulary: Free-time activities: play video games, 
painting, play football, take photos, meet up with my 
friends, play the piano.Expressing preferences: quite 
like / can’t stand / don’t like / quite good at / hopeless 
at / prefer ... to

Materials: poster paper or interactive whiteboard 
(IWB) slides.

Learner’s Book

 Warm up
• To introduce the Big question, start by telling 

the class that this unit is going to be about life 
experiences. Explain that we can always learn 
something from our own and other people’s 
experiences in life, including people from the past 
and well-known people. So the Big question is ... 
What can we learn from our own and other people’s life 
experiences? 

• Write the question on the board (for an electronic 
presentation, create a slide with interesting graphics). 
Tell learners that you are all going to do tasks and 
projects in the unit that will answer the question.

• Introduce the unit objectives to show learners what 
tasks are coming up. Present the objectives on a slide 
or large piece of poster paper to attach to the board.

• Tell learners that you will answer the Big question 
and look again at the objectives at the end of the 
unit. Keep the objectives slide/poster to revisit at the 
end of the unit.

• Tell learners that you are going to start by looking 
at free-time activities. You (the teacher) are going 
to mime an activity you like doing in your free 
time and they have to guess what it is. Choose one 
from the pictures in the book, mime it and elicit the 
whole phrase (e.g. take photos). Mime a couple more 
yourself, or ask learners to come to the front of the 
class and mime. The idea is to get learners thinking 
about the topic and to generate words and phrases 
that they already know.

• Focus learners on the fi rst page of the unit and ask 
if  they can see any of the mimed activities in the 
pictures.
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UNIT 1 Life experience Lesson 1 23

• Conduct a short review of Wh- question forms, 
focusing on the order of the components. Ask 
learners to tell you which words in the example 
questions are question words (What/Who/Which), 
then which words follow the question words 
(do + you + verb). 

• Answer the question in Activity 5 together as a class. 
To keep learners engaged, tell them to close/cover 
their books and then elicit the last two questions in 
the Use of English box word by word. If  necessary 
mime or give clues to elicit each word (Tell me a 
question word! Give me a preposition!)
1 Who do you spend your free time with?
2 Which places do you like going to?

 Then elicit the main components of each question to 
show what happens to the order of the words.

Answers 
1 Question word (Who) + do (auxiliary verb) + you (subject) + 

verb (spend )
2 Question word (Which) + object ( places) + do (auxiliary verb) 

+ you (subject) + verb (like)

AB  For further practice, see Activity 3 in the 
Activity Book.

6 Read
• Focus learners on the quotes in Activity 6. Conduct 

a quick reading race to keep learners focused and 
encourage them to notice key information. Ask 
questions like: 
Who likes meeting up with his/her cousins? (Answer - b)
Who likes being outdoors? (Answer - d)

• Then ask learners to read the questions and match 
with a quotation. If  your learners need more support, 
do the fi rst one together as a class. The rest of the 
task can be done individually or in pairs.

Answers 
1 c  2 a  3 d  4 b

7   Talk
• Tell learners that they are now going to interview 

each other using the questions in Activity 6. First, 
practise the questions to ensure learners are confi dent 
with pronunciation.

Differentiated instruction
Additional support and practice
• You could use the effective backchaining method to 

drill the questions, starting with the last word and 
building up the question from there, e.g. Question 
(4) could be drilled like this: With? (Learners 
repeat) Time with? Free time with? Your free time 
with? Spend your free time with? Do you spend your 
free time with? Who do you spend your free time with?

• Split learners into pairs and tell them to interview 
each other using the questions in the book. They 
need to listen to their partner’s answers and write 
short notes. Model the procedure fi rst by asking a 
confi dent learner a question, and focus class

Audioscript: Track 2

Girl: Hi Hatem, Lucas ... Have you both got a minute? 

Hatem & Lucas: Hi ... yeah, sure ... 

Girl: I’m interviewing classmates for an article in the school 
magazine. We want to know what you all get up to when 
you’re not at school. What do you like doing when you’ve 
got some free time? 

Hatem: I really love playing basketball. There’s a court near 
the block of fl ats where I live and I love meeting up with my 
friends and having a game. I really like being outside ... .

Girl: So, in general, do you prefer doing activities inside or 
outside?

Hatem: Outside, defi nitely! I don’t like spending my free time 
inside. I quite like watching TV sometimes, but I can’t stand 
playing video games or anything like that. They’re too 
repetitive – they give me a headache!

Girl: Really? OK. Thanks, Hatem. What about you, Lucas?

Lucas: I don’t mind being inside actually. I’m quite good at 
art and I love drawing cartoons, so I do a lot of that in my 
free time. I’m better at drawing and playing the guitar than 
sport. I’m hopeless at basketball – I keep tripping over and 
dropping the ball! 

Girl: So Lucas ... when you go out, which places do you like 
going to? 

Lucas: I love going to the park to take photos for my drawings, 
and watching fi lms at the cinema. I prefer watching fi lms on 
the big screen to watching DVDs at home. 

Hatem: For me, it’s the basketball court around the corner and 
the park.

Girl: And who do you spend your free time with? 

Hatem: Mostly my friends who live in my block of fl ats and my 
older brother and his friends too. 

Lucas: I go to the park with my two best friends usually and I 
spend a lot of time with my big sister. She’s studying art at 
college and she helps me a lot with my drawing.

4  Listen 2

• Focus learners’ attention on the phrases a–e. Tell 
them that they are going to listen again to complete 
the phrases. Before they listen, ask them to predict 
what words might be missing.

• Listen to check. Then complete the sentences in 
notebooks.

Answers 
a quite/stand
b mind
c at
d at
e prefer/to 

AB  For further practice, see Activities 1 and 2 in the 
Activity Book.

5 AB
 Use of English

• Ask learners if  they can remember any of the 
questions asked by the interviewer. Then focus 
attention on the Use of English box. 
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Answers 
1 playing football 4 play the piano
2 painting 5 meet up with my friends
3 take photos 6 play video games

2 Word study
• Learners read the texts in Activity 1 and underline 

eight phrases that describe preferences.

Answers 
1 really like 5 love
2 prefer  6 quite good at
3 hopeless at  7 can’t stand
4 don’t like 8 hate 

3 Use of English
• Learners make questions with Wh- question words 

by rearranging jumbled words. They then match 
the questions to the answers (the speech bubbles) in 
Activity 1.

Answers 
1 How much free time do you have? Response a
2 What do you do at the weekends? d
3 Who do you like playing football with? a
4 Which activities do you prefer? b

4 Word study
• Learners make their own sentences to describe their 

own activity preferences using prompts (in the form 
of the target phrases from Activity 2).

Answers 
Learners’ own answers.

5  Challenge
• Learners write four Wh- questions that they would 

like to ask a famous person (of their choice). They 
imagine and write down the responses.

Answers 
Learners’ own answers.

Lesson 2: A first time for everything
Learner’s Book pages: 8–9

Activity Book pages: 6–7

Lesson objectives
Reading: Understanding general meaning by 
identifying key words in a text.

Speaking: Expressing feelings about special 
experiences.

Critical thinking: What makes some experiences 
special? What feelings do they generate?

Language focus: Present perfect to describe 
experiences (time unspecified).

Vocabulary: Noun and adjective forms, describing 
emotions and feelings: amazement/amazing; beauty/
beautiful; terror/terrifying; pride/proud; bravery/brave; 
excitement/exciting; satisfaction/satisfying

 attention on which words you are noting down (on 
the board) from the answer. Point out to learners 
that you are only noting down the words that 
directly answer the questions. Keep the example on 
the board for Activity 8. 

 Teacher: When you go out, which places do you like 
going to, Eva?

 Eva: Well, I really like going to the park which is very 
near my house. It’s very beautiful and there is lots of 
space ...

 Notes: park  near  house
• Stress to learners that this is a speaking activity 

and they should try and give full and interesting 
answers, even if  their partner is only noting down 
basic details.

Extend and challenge
 • To develop learners’ fluency and to discourage 

them from simply reading the questions directly 
from the book, try a disappearing drill. Tell 
learners to close their books. Write each question 
on the board, eliciting the words from learners. 
Erase a couple of words and ask learners to repeat 
the question. Erase more words and ask them to 
repeat again; leave the partially completed question 
on the board and repeat the procedure with the 
other questions. Then tell them to interview 
each other, using just the words on the boards as 
question prompts.

AB  For further practice, see Activity 4 in the 
Activity Book.

8  Write 
• Tell learners that they are now going to use their 

notes to write a short summary of their partner’s 
answers to each question. Demonstrate by going 
back to the notes you made on the board in the 
previous stage. Elicit a full summary sentence from 
the notes, for example:
Notes: park  near  house
Summary: Eva likes going to the park near her house.

• Learners make their notes into summary sentences. 
They complete the activity individually, either in class 
or for homework.

AB  For further practice, see Activity 5 in the 
Activity Book.

 Wrap up
• To finish off, nominate learners to tell the class about 

activities that they had in common with their partner 
and ones that were very different.

Activity Book

1 Vocabulary
• Learners complete short texts (speech bubbles) with a 

verb phrase or noun from the box.
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Materials: pictures reflecting a special experience 
you’ve had (for Warm up). Copies of Photocopiable 
activity 1.

Learner’s Book

 Warm up
• Introduce the topic by telling the class briefly about 

a special experience you’ve had in your life, such as 
visiting a special place, or learning to do something 
for the first time (e.g. learning enough of a new 
language to have a conversation; learning a new 
sport, learning to drive, etc.). Show some pictures to 
elicit what you are going to talk about; tell the class 
briefly about your experience and ask them how they 
think the experience made you feel. Write any good 
suggestions on the board to come back to later; use 
this opportunity to introduce any words that later 
come up in Activity 3.

1  Talk about it 
• Focus attention on the first two questions. Elicit 

responses from volunteers, or nominate learners and 
ask them the questions. Write any interesting words 
to describe feelings on the board to support learners 
when they talk in pairs in the next stage.

• Put learners in pairs and ask them to ask each other 
the questions.

• Critical thinking: Learners give a personal response 
and express personal feelings.

Answers 
Learners’ own answers.

Reading strategy

•  Draw learners’ attention to the Reading Strategy 
and the idea of approaching a reading text in 
stages, rather than trying to tackle all aspects of 
the text at once. The first step is to understand the 
general meaning (rather than details) by looking 
for key words first. Make learners aware of what 
they do understand in the text and then pick out 
certain words (key words) that link closely with the 
main theme of the text and have strong images or 
associations with it. Images and headings around 
the text will also give clues to help identify general 
meaning and key words.

•  Ask learners which approach they think makes 
more sense: to try and understand every word in a 
text the first time you read it, or approach the text 
step by step, first trying to understand the general 
meaning by picking out key words and then 
reading for detail if  the task requires. Encourage 
learners to see that the second approach will 
support them better in managing reading texts.

•  Further guidance and practice is given on how to 
identify key words in this unit. 

2 Read
• Focus attention on the pictures and texts. Tell learners 

that they are going to read about when someone did 
something for the first time. Ask them to look at 
the pictures and quickly predict key themes in each 
child’s story (i.e. the sea; a rollercoaster; swimming).

• Tell them that they are going to read the texts and 
explain the first reading task: while they are reading, 
they need to find key words and short phrases which 
show what each child did, why it was special and how 
the experience made them feel. Write these headings on 
the board to focus learners on the task.

• Before they read, demonstrate the task with the whole 
class. Write the first sentence of story 1 on the board 
and ask learners to identify the key words (in bold):

 It doesn’t seem so amazing now, but I remember the first 
time I saw the sea on a school trip.

 (These words link closely with the main theme of 
the text.)

• Ask learners to complete the activity individually, 
then compare their choices of key words with a 
partner. 

• Additional support and practice: Ask learners to read 
individually and then look for key words in pairs.

• Critical thinking: At the end, ask learners to 
respond to the children’s experiences. Which of these 
experiences have you had? How did you feel when you 
learned to swim? Did you feel like Cody? Can you 
remember the first time you saw the sea? How did it 
make you feel? Have you ever been on a rollercoaster? 
Did you have similar feelings to Santok?

Answers 
Key words: (Olivia) – first time / sea / school 
trip / amazement / beautiful / huge
(Santok) – rollercoaster / scared / exciting / terrifying / sense 
of pride
(Cody) – proud / learned to swim / excitement / satisfied / six 
years old / fear of water.

AB  For further practice, see Activities 1 and 2 in the 
Activity Book.

3  AB
 Word study

• Ask learners to copy the table in their notebooks; 
then read the texts again and find the corresponding 
adjectives and nouns. Do the first one together as 
a class; then have learners complete the rest, either 
individually or in pairs (for extra support if  needed).

• Ask learners to find another adjective/noun pair in 
the last text (not included in the table) (Ans: fear/
afraid).

• Point out commonly used phrases (word chunks) that 
go with some of the nouns, e.g. a sense of pride, feel 
proud of myself, a feeling of excitement, in amazement.

• Any good suggestions that came up in the  
Warm up (for words to describe feelings) could 
be revisited here and added to this list. If  learners 
suggested words/phrases that appear in the Word 
study, point this out so that they gain a further 
association to help them remember the words.
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• Do some pronunciation practice to prepare learners 
for the next speaking activity by drilling the nouns 
and adjectives. Emphasise syllable stress by clapping 
(or similar) and ask learners to do the same.

Answers 
a amazement e brave
b beautiful f excitement
c terrifying g satisfied
d pride 

AB  For further practice, see Activities 3 and 4 in the 
Activity Book.

4  Talk
• Critical thinking: Tell learners that they are going to 

think of some experiences of their own to match the 
adjectives and nouns in Activity 3. Ask them some 
questions (as follows or similar) and tell them to write 
notes:

 Write down something you’ve done that was amazing.
 When did you last feel a sense of pride about something 

you did?
 When was the last time you had a feeling of excitement?
• Put learners in pairs and ask them to tell each other 

about an experience or feeling they have had, using 
their notes as prompts. Give a time limit.

• Extend and challenge: Ask early finishers to look at 
their table and think of more experiences or feelings 
to match the other adjectives and nouns.

Answers 
Learners’ own answers.

5 Use of English
• Write the three examples from the Use of English box 

on the board, leaving a space for the present perfect 
forms (e.g. ______ you ever _____ the sea?). Elicit the 
missing components from learners. Change ‘you’ to 
‘he’ and elicit what happens to ‘have’.

• Ask learners some concept-check questions to 
establish when the present perfect form is used in 
this context. E.g. What are the sentences and questions 
talking about? (Experiences/doing things) Do we know 
exactly when the experiences happened? (No)

• Focus learners on Activity 5 and ask them to work 
out if  the statements are true or false. If  false, they 
need to correct the statements.

• Review the answers as a class. Clarify any confusions 
with the concept by presenting more example 
sentences and asking the concept questions again.

Answers 
1 true
2 false – we use the present perfect when we don’t know the 

time something happened, or if the time is not important.

AB  For further practice, see Activities 5 and 6 in the 
Activity Book.

6   AB
 Talk

• Ask learners to match questions a–c with the 
stories in Activity 2. Ask them which key words in 

the questions helped them match with the stories 
(e.g. felt really proud / seen something ... amazing / done 
something ... scared of).

• Draw learners’ attention to the secondary questions  
What did you do? and What did you see? and the tense 
(past simple). Ask why the tense changes in these 
questions (Ans: in the second question, we want to 
know specifically when something happened; in the 
first this isn’t important).

• Tell learners that they are now going to write two 
more questions to ask their partner to find out about 
interesting experiences. Elicit a few examples from the 
class. To give more scope for suggestions, encourage 
learners to focus on something specific e.g. Have you 
ever tried Japanese/Italian/Thai food? Then elicit a 
follow-up question to find out more information, e.g. 
When/where did you try it?

• Give learners two minutes to write two more 
questions to ask their partner. Monitor and check 
learners are using correct forms.

• Put learners in pairs to ask and answer questions 1–5. 
Give them a time limit. 

• Additional support and practice: To build learners’ 
confidence in speaking, drill the first three questions. 
You could try a whispering drill to help learners 
gain confidence: ask them to repeatedly whisper the 
questions and then gradually raise their voices.

Answers 
Learners’ own answers.

7  Write
• Ask learners to choose one of their responses from 

Activity 6 and write about it in their notebooks. They 
should use nouns and adjectives from Activity 3 to 
describe how they felt.

• Note: This is a consolidation activity and can be done 
as a ‘cooler’ at the end of the class, or for homework.

Answers 
Learners’ own answers.

 Wrap up
• Ask learners to tell the class about interesting and 

surprising things they learned from their partner. 
Put prompts on the board, e.g. The most unusual 
place visited / the most exciting experience / the scariest 
experience (if  appropriate), etc.

Activity Book

1 Read
• Learners do a multiple-choice activity to support 

their understanding of the reading strategy. Then 
they read three comments about first-time activities 
and match to a picture.

Answers 
1 b   2 c   3 a
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Lesson 3: Inspiring people
Learner’s Book pages: 10–11

Activity Book pages: 8–9

Lesson objectives
Speaking: Prepare and deliver a presentation about 
someone you admire.

Listening: Listen to a presentation and notice features 
of content and organisation.

Critical thinking: What kind of people do we admire 
and why?

Vocabulary: Words about music: producer, talented, 
musician, admire, contract, perform

Sequencing words: since then, as well as this, to sum up. 

Materials: Pictures of idols and heroes (relatable or 
relevant to the country/culture in which you work).

Learner’s Book

 Warm up
• Put a selection of pictures on the board of well-

known people, familiar to your learners, e.g. cultural 
icons (past and present), sports stars, people in 
entertainment. Make sure that these are people who 
have done admirable things, e.g. charity work, shown 
bravery or are good role models in sport (and not 
simply famous in their given profession). 

• Ask learners to name the people and tell you 
something about what they have achieved. Establish 
that these are all people who have done good things 
and that we can call them heroes or idols.

1  Talk about it 
• Ask learners, Do you have a hero or an idol? Point out 

to them that a hero or idol can be someone famous or 
someone they know (e.g. a member of their family or 
a friend). Elicit some responses and ask: Why is this 
person your hero? Write some responses on the board 
to build up some words and phrases to describe why 
we admire certain people. 

• Ask learners to talk about the questions in pairs. 
Then nominate some learners to share their partner’s 
responses with the class.

• Focus attention on the picture of will.i.am on 
page 11. Ask learners if  they know who he is and, if  
so, what they know about him. Write any information 
that they offer onto the board in a spiderdiagram 
(with will.i.am’s name in the centre). This will help 
when learners listen to the presentation about 
will.i.am.

Answers 
Learners’ own answers.
will.i.am is a famous singer, musician and record producer

2 Read
• Learners practise identifying key words in texts by 

fi nding key words and short phrases in the comments 
in Activity 1.

Answers 
Sumalee  fi rst time / elephant / terrifi ed / never seen 

before / beautiful 
Jaya excited / learned / ride / bike / proud / four years old.
Callum  rock climbing / fi rst 

time / always / afraid / heights / satisfi ed / brave

3 Pronunciation 61  [CD2 Track 29]

• Learners identify stress patterns in target nouns and 
adjectives by listening to the words and choosing the 
correct stress pattern from a choice of two answers.

Audioscript: Track 61

1 terror

2 beauty

3 excitement

4 amazement

5 satisfaction

6 bravery

Answers 
1 b  2 a  3 b  4 a  5 a  6 b 

4 Word study
• Learners complete sentences in a gap-fi ll activity with 

target adjectives and nouns.

Answers 
1 satisfi ed 4 terrifi ed
2 excitement 5 brave
3 beautiful  

5 Use of English
• Learners complete sentences with the correct form of 

the present perfect in a gap-fi ll activity.

Answers 
1 has won 3 has/been
2 have/seen 4 hasn’t tried

6  Challenge
• Learners write six sentences using the present perfect 

in their notebooks about things they have or haven’t 
experienced.

Answers 
Learners’ own answers.

For further practice using present perfect forms, see 
Photocopiable activity 1.
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2 Listen 3

• Tell learners that they are going to listen to a 
presentation by Maria to her classmates about 
will.i.am, who is her hero. At this point, tell learners 
that later they are going to prepare their own 
presentation about someone they admire. First, they 
are going to look at Maria’s presentation to help 
them when they prepare their own.

• Ask learners if  they know why will.i.am could be 
Maria’s hero (if  they have not previously offered any 
information about his background or charity work).

• Tell learners that fi rst, Maria wants to attract her 
classmates’ attention to make sure they listen to her 
presentation. Ask them to listen to the fi rst part and 
tell you how Maria does this. Tell them to concentrate 
only on this task and not to worry about trying to 
understand every word.

• Play the fi rst part of the presentation; then pause and 
ask learners what Maria did to get the attention of 
her audience. 

• Additional support and practice: If learners are slow to 
respond, read out the clues from the audioscript and 
ask what Maria wants her audience to do when they 
hear the clues. Elicit that she wants them to guess 
who she is going to talk about; in order to guess, her 
classmates have to listen to her clues. This mini-quiz 
gets her classmates’ attention and makes them want 
to respond (as demonstrated in the audio).

Audioscript: Track 3

Part 1

Maria: Good morning everyone. Today I’m going to talk about a 
famous person that I admire. But fi rst of all, I want you all to 
guess who it is. Here are some clues: 

 He is a famous musician but he also has lots of other jobs 
and projects.

 His real name is William Adams and he was born in a poor 
part of Los Angeles in the USA.

 He has performed for the US President, Barack Obama, and 
at a concert for the British queen. 

 He is a member of the group, the Black Eyed Peas ...

Classmate: I know! It’s will.i.am!

Maria: Yes, that’s right!

Answers 
Maria asks her audience questions, which means they have to
give a reply and this makes sure they are listening to her.

 3 Listen 4

• Focus learners’ attention on questions 1–4. Read 
them aloud to learners. If  your class are familiar 
with will.i.am and his work, ask if  anyone knows the 
answers already or point to any relevant information 
that was given in Activity 1 in the spidergram (don’t 
reveal yet whether any suggestions are correct). Then 
tell learners to listen to Part 2 and only focus on 
listening for the answers to the questions.

• Play the second part of the presentation, then pause 
and ask learners to discuss the answers in pairs.

• Elicit answers or listen again to check, if  necessary. 
• Additional support and practice: If  learners are having 

diffi culties, you could stop the audio after each 
relevant part and elicit answers 1–4, one by one.

Audioscript: Track 4

Part 2

Maria:  So today I’m going to talk about the musician and 
songwriter, will.i.am. As I said in my introduction, he was 
born in East Los Angeles in the USA, in 1975. His family 
were quite poor, but his mum sent him to a school on the 
other side of the city, so he could get a better education. 

 At school, he became interested in music and he formed a 
rap group with two friends. This group signed a recording 
contract when will.i.am was just 18 years old.

 Since then, will.i.am has become a world-famous musician. 
He is part of the successful pop group, the Black Eyed Peas 
and he has also worked with other famous singers such as 
Justin Bieber, Nicole Sherzinger, Britney Spears and Michael 
Jackson.

 But will.i.am isn’t just a singer, songwriter and musician. He 
is also a record producer, actor, DJ and a businessman. As 
well as this, will.i.am also gives a lot of his own money to 
educational projects, especially in science and technology. 
He has created an organisation called i.am.angel which 
helps poor students attend college.

Answers 
1 will.i.am’s mum.
2 He signed a recording contract.
3 He is also a record producer, actor, DJ and a businessman.
4 Science and technology.

 4 Listen 5

• Focus learners’ attention on the two questions and 
tell learners that they are going to listen for the 
answers in the last part. Check that they understand 
admire: if  necessary, use the examples from the 
beginning of the lesson and point out that these 
are all people we admire (think very well of because 
they have done something good). Encourage learners 
to understand the word from the context it is 
presented in.

• Play the last part of the presentation; ask learners to 
listen out for one main reason why Maria admires 
will.i.am, and for how she fi nishes the presentation. 
Then ask learners to discuss the answers in pairs.

• Elicit answers or listen again to check if  necessary.

Audioscript: Track 5

Part 3

Maria: To sum up, I chose to talk about will.i.am because I 
think he is very talented. He is good at lots of other things 
besides making music. I also really admire him because 
he uses his own money to help young people get a better 
education. He understands that young people are the future!

 To fi nish my presentation, I’m going to play you my favourite 
Black Eyed Peas song ... (audio fades)
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Audioscript: Track 7

1 musician

2 introduction

3 education

4 organisation

5 presentation

Answers 
Sound heard at the end of these words is /ʃ.ən/

8 Use of English
• Focus learners on the sequencing phrases in the 

Presentation tip. Read them out and ask learners 
why these phrases are important in the presentation 
(they act as ‘signposts’ to help listeners follow the 
presentation). 

• You could give them copies of the audioscript and 
ask them to underline or point to the phrases within 
the script. You could read the phrases aloud as they 
read, and have them put their hands up when they 
fi nd them. Read the phrases in the order they appear, 
to reinforce the sequencing aspect. Alternatively, you 
could do the same activity without copies for learners. 
They listen to you reading the audioscript and put 
their hands up when they hear a sequencing phrase.

• Go back to the Presentation tip and ask learners to 
tell you which phrases are used at the beginning and 
end of the presentation.

Answers 
Phrases at beginning: Today I’m going to talk about … / First 

of all …
Phrases at end: To sum up … / To fi nish my presentation …

Present it!

•  In preparation for learners delivering their own 
presentations, fi rst, go through key points from 
Maria’s presentation that they can draw on: 1) 
organising the presentation in sections using the 
headings in Activity 5; 2) attracting the audience’s 
attention at the beginning with a question or mini-
quiz; 3) using sequencing phrases to help listeners 
follow the presentation.

•  Put learners into groups of three to prepare and 
deliver a presentation about one person they all 
admire. Together they research that person’s life 
and work, and make notes under the headings in 
Activity 5 (using the Internet or library). This can 
be done either in class time or at home. Learners 
could take a section each to research, but all 
should contribute their own views to the last 
section.

•  Learners make slides or fi nd other visual or audio 
aids to support their presentation (e.g. pictures, 
video clips, real objects, music).

Answers 
She admires him because he uses his own money to help 
young people get a better education.
She fi nishes the presentation with a song by Black Eyed Peas 
(will.i.am’s group).

5 Listen 6

• Ask learners to look at the headings and to guess the 
order based on what they have just heard. If  learners 
are sure of the order, then it shouldn’t be necessary to 
play the whole presentation again at this point (there 
is an opportunity in the next activity); if  they are 
unsure, then play it again.

• Go through the answers as a class, asking learners 
to remind you how Maria attracted her audience’s 
attention in the fi rst part.

Answers 
Part 2, Part 3, Part 1

AB  For further practice, see Activities 2, 3 and 4 in the 
Activity Book.

6 Word study
• Focus learners’ attention on the words in the box. 

Ask them to repeat each one after you. Ask them 
if  they remember hearing these words in Maria’s 
presentation.

• Tell them that they are going to listen to the whole 
presentation again. When they hear one of these 
words, they have to raise their hands or stand up 
(make sure chairs are away from desks before the 
activity begins to avoid scraping interfering with the 
audio!).

• Play the audio; learners listen out for the words and 
raise hands / stand up when they hear them.

• After listening, ask learners to match the words with 
a defi nition.

Answers 
1 contract 4 producer
2 musician 5 admire
3 talented 6 perform

7 AB
 Pronunciation 7

• Focus learners’ attention on the words in Activity 7 
and ask them if  they remember hearing these words 
in Maria’s presentation. Ask them to practise saying 
the words themselves in pairs and try and identify 
which sound comes at the end of the words. Then 
play the audio for them to check and have them 
repeat the words. Ask again which sound they hear at 
the end of each word.
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Activity Book 

1 Word study
• Learners complete a paragraph with the target words 

from the box.

Answers 
1 musicians 4 producers
2 performs 5 admire
3 talented 6 contract

2 Listen 62  [CD2 Track 30]

• Learners listen to a presentation and circle the correct 
answer (from two choices) in sentences about the 
presentation topic and components.

Audioscript: Track 62

Gabi: Today I’m going to talk about a group of people I admire, 
called the Recycled Orchestra. This special orchestra is a 
group of teenagers in Paraguay, South America, who make 
wonderful music with very unusual musical instruments. 
First of all, have a look at some pictures of the orchestra. 
Can you tell me what is different about the instruments? OK, 
you’ll have to listen to fi nd out!

 As I said in my introduction, the Recycled Orchestra play 
very unusual musical instruments. They are special because 
they are all made out of recycled rubbish. The orchestra 
is part of a music school in a poor town near Paraguay’s 
capital city. A huge landfi ll for rubbish sits near to the 
town and the Recycled Orchestra have turned the rubbish 
into a good thing. A few years ago, a carpenter made a 
beautiful violin out of the rubbish. He gave it to the music 
school because they didn’t have enough instruments for 
all the children who wanted to play. After that, many more 
instruments were made out of the rubbish. This meant that 
more children could join the music school and the orchestra 
became stronger and stronger. 

 Since then, the orchestra has performed many concerts in 
their country and also in Brazil, Colombia and Panama. They 
play famous pieces of classical music and rock music too. 
As well as this, they have appeared in a fi lm which tells their 
story and shows how music can improve children’s lives and 
give hope for the future.

 To sum up, I chose to talk about the Recycled Orchestra 
because their story shows how you can recycle rubbish into 
something really good. I admire the carpenter who had the 
clever idea of making instruments out of rubbish because 
his idea has given great opportunities to lots of children.

 To fi nish, I’m going to play you a short video of some 
musicians from the Recycled Orchestra ... 

Answers 
1 a  4 b
2 b 5 b
3 a  6 b

•  Ask learners to write out their presentation from 
their notes and produce one script per group, 
either in class time or at home. Check the scripts 
for grammar and vocabulary, although the 
emphasis is on organisation and quality of ideas 
rather than perfectly accurate scripts.

•  Extend and challenge: As learners are delivering 
their presentations, note down main errors; either 
give to each group a note of the errors to correct 
themselves, or write up on the board at the end for 
a class error correction session (without stating 
which group or individual made the errors).

  Note: This would come after plenty of positive 
feedback regarding the presentations. Positive 
feedback must always come fi rst and be emphasised.

•  Give learners the opportunity to practise their 
presentations together. Each member of the group 
should deliver a part of the presentation. Monitor 
the groups, making sure you spend some time with 
each, helping with any pronunciation diffi culties. 
Check that everyone has a part to present and 
that someone is responsible for visual prompts, 
operating slides, etc.

•  Critical thinking: Before learners present to the 
class, give listeners a task by asking them to write 
down something they found interesting from each 
presentation. Tell them they can also ask any 
questions if  they like.

•  Have learners deliver their presentations in groups 
of three in front of the class. Introduce each group 
fi rst and generate a supportive atmosphere by 
having learners applaud each group before and 
after each presentation. When each group fi nishes, 
make a positive comment about their presentation 
before welcoming the next group. 

•  Additional support and practice: Use of notes in 
delivery: stronger learners may be able to deliver 
without looking too closely at their notes; others 
may need to read from their notes at this stage. 
Use your discretion with regard to how much 
you allow this, taking into account ability and 
confi dence levels in your class. Ultimately, in 
later years, learners need to be able to deliver oral 
presentations without reading word for word from 
notes. Ideally, we should encourage them to get 
into this habit as soon as possible, but learners will 
probably need the support of reading from their 
notes in these early stages.  

 Wrap up
• Nominate learners to tell the class interesting facts 

that they noted from each presentation. Encourage 
learners to share other points that they liked about 
each other’s presentations (e.g. visuals, music, the way 
someone delivered).

Answers 
Learners’ own answers.
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