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! is Learner’s Book is a supplementary resource that 
consolidates and reinforces mathematical learning 
alongside the Cambridge Primary Mathematics Teacher’s 
Resource 5 (9781107694361). It provides introductory 
investigations (Let’s investigate) to encourage the 
application of mathematical knowledge, and numerous 
questions and activities to develop problem-solving 
skills.

Ideally, a session should be taught using the 
appropriate Core activity in the Teacher’s Resource 5. 
! e associated content in the Learner’s Book 5 can 
then be used for formative assessment at the end of a 
session, for homework or used for support in learning 
new vocabulary. ! ere is generally a double page 
corresponding to each Core activity in the Teacher’s 
Resource 5 printed book. ! e Core activity that the page 
relates to is indicated at the bottom of the page. 

Hints and tips are provided throughout to support the 
learners. ! ey will appear as follows:

Please note that the Learner’s Book on its own does 
not cover all of the Cambridge Primary mathematics 
curriculum framework for Stage 5. You need to use it in 
conjunction with the Teacher’s Resource 5 to ensure full 
coverage. 

! is publication is part of the Cambridge 
Primary Maths project. Cambridge Primary 
Maths is an innovative combination of 
curriculum and resources designed to 

support teachers and learners to succeed in primary 
mathematics through best-practice international maths 
teaching and a problem-solving approach.

Cambridge Primary Maths brings together the world-
class Cambridge Primary mathematics curriculum from 
Cambridge International Examinations, high-quality 
publishing from Cambridge University Press and 
expertise in engaging online enrichment materials for 
the mathematics curriculum from NRICH.

Teachers have access to an online tool that maps 
resources and links to materials o" ered through 
the primary mathematics curriculum, NRICH and 
Cambridge Primary mathematics textbooks and 
e-books. ! ese resources include engaging online 
activities, best-practice guidance and examples of 
Cambridge Primary Maths in action.

! e Cambridge curriculum is dedicated to helping 
schools develop learners who are con# dent, responsible, 
re$ ective, innovative and engaged. It is designed to 
give learners the skills to problem solve e" ectively, 
apply mathematical knowledge and develop a holistic 
understanding of the subject. 

! e Cambridge Primary Maths textbooks provide best-
in-class support for this problem-solving approach, 
based on pedagogical practice found in successful 
schools across the world. ! e engaging NRICH online 
resources help develop mathematical thinking and 
problem-solving skills. To get involved visit www.cie.
org.uk/cambridgeprimarymaths

! e bene# ts of being part of Cambridge Primary 
Maths are:
• the opportunity to explore a maths curriculum 

founded on the values of the University of Cambridge 
and best practice in schools

• access to an innovative package of online and print 
resources that can help bring the Cambridge Primary 
mathematics curriculum to life in the classroom.

! is series is arranged to ensure that the curriculum is 
covered whilst
allowing teachers to use a $ exible approach. ! e Scheme 
of Work for Stage 5
has been followed, though not in the same order and 
there will be some deviations. ! e components are:
• Teacher’s Resource 5  

ISBN: 9781107694361 (printed book and CD-ROM).
• Learner’s Book 5  

ISBN: 97811076638228 (printed book)
• Games Book 5  

ISBN: 9781107667815 (printed book and CD-ROM).

For associated NRICH activities, please visit the 
Cambridge Primary Maths project at 
www.cie.org.uk/cambridgeprimarymaths

Introduction

Write a list of number 
pairs to help youpairs to help you
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Number

1 Look at this number: 950 302
(a) What does the digit 9 represent? (b) What does the digit 5 represent?

2 Write these numbers in ! gures.
(a) three hundred and thirty-! ve thousand, two hundred and seventy-one
(b) one hundred and ! ve thousand and ! fty
(c) one hundred and twenty thousand, two hundred and two

3 Write these numbers in words.
(a) 307 201 (b) 577 006 (c) 790 320

4 What number needs to be added or subtracted to change:
(a) 36 473 to 86 473 in one step?
(b) 206 070 to 204 070 in one step?
(c) 47 098 to 54 098 in one step?

 Use a calculator to check your answers. 

Let’s investigate
Here are fi ve digit cards.

Use three of these cards 
to make the missing number 
on the number line.

Place value  

ten thousand: is 
10 times larger than 
one thousand 
(10 ! 1000 " 10 000).

hundred thousand: 
is 100 times larger 
than one thousand 
(100 ! 1000 " 100 000).

Hth Tth Th H T U

1 0 0 0 0 0

!100

2 07 0

55

4

20 000    40 000     60 000

0 0

Add further divisions to the 
number line.
Add further divisions to the 

Unit 1A: Core activity 1.1 Revisiting place value

Vocabulary

SAMPLE



3

 5 When you partition these numbers, what needs to go in each box? 
Discuss your answer with a partner.
(a) 806 417 " ?  # 6000 # ?  # ?  # 7
(b) 689 567 " 600 000 # ?  # ?  # 500 # ?  # ?  
(c) 508 208 " ?  # ?  # ?  # ?  

 6 What number needs to go in each box? Explain why.
 703 842 " ?  # 3000 # ?  # ?  # 2

 7 Use the clues to solve this crossword. 
Ask your teacher for a print out of it. 
Write your answers in words.
1

2 3

4

5

6

 8 What number is equivalent to 130 thousand # 3 tens?

 9 Work out the answers to these questions using mental methods:

(a) 358 ! 100 " ?  (b) 3000 $ 100 " ?   (c) 29 ! ?  " 2900
(d) 2700 $ ?  " 27 (e) ?  $ 100 " 3040 

10 What is ten thousand subtract 1?

11 Which of these ! ve numbers is 100 times larger than 
! ve hundred and ! fty-! ve?

 55.5   555   5550   55 500   555 000

Across
2.  The digit in the units place in 

the number 742 793.
5. Seven groups of ten.
6.  The digit in the ten thousands 

place in the number 842 793.

Down
1.  The name for 0, 1, 2, 3, 4, 5, 6, 7, 

8 and 9. 
3.  The digit in the hundred 

thousands place in the 
number 814 682.

4.  This digit is used to hold an 
empty place in a number.SAMPLE
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1 Look at the number line. 
 2505 is 3000 when rounded to the nearest thousand.
 Round these numbers to the nearest thousand:

(a) 3509 (b) 3499 (c) 4655

2 Look at the number line. 
 2505 is 2500 when rounded to the nearest hundred.
 Round these numbers to the nearest hundred:

(a) 3509 (b) 3499 (c) 4655

3 Look at the number line. 
 2505 is 2510 when rounded to the nearest ten.
 Round these numbers to the nearest ten:

(a) 3509 (b) 3499 (c) 4655

4 The highest point in the world is Mount Everest in Nepal. 
It is 8848 metres above sea level.

 Round 8848 to the nearest hundred metres.

Let’s investigate
Here are fi ve numbers:

5505   5455   5045   5500   5050

Match each number to the correct letter A, B, C, D or E in the following table.

Ordering and rounding

2505

2000    2500    3000

2500    2550    2600

2505

2500    2505    2510

2505

You may ! nd it 
easier to take the 
! ve starting numbers 
and round them to 
the nearest 10, 100 
and 1000.

easier to take the 

Unit 1A: Core activity 1.2 Ordering and rounding

Number rounded to the:

nearest 10 nearest 100 nearest 1000

A 5500 5500 6000

B 5050 5100 5000

C 5050 5000 5000

D 5460 5500 5000

E 5510 5500 6000

SAMPLE
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5 5206 people dressed up as their favourite 
story character to raise money for a hospital in London.
(a) Round 5206 to the nearest hundred.
(b) Round 5206 to the nearest ten.

6 Place these numbers in order of size, starting with the smallest.
(a) 6505   6550   5650   6555   5656
(b) 1234   2134   2413   1432   2341

7 Use the signs % or & to complete these statements.
(a) 3606 ?  3660 (b) 7852 ?  7825 (c) 5505 ?  5050

8 Look at this table showing information about ! ve mathematicians.

Name Dates Notes

Leonhard Euler 1707–1783 Introduced mathematical notation.

Carl Gauss 1777–1855 Famous for his mental ability.

Ada Lovelace 1815–1852
Often called the world’s ! rst computer 
programmer.

Isaac Newton 1642–1727 Worked on laws of motion.

Alan Turing 1912–1954 Created methods of code breaking.

 Place the mathematicians in order:
(a) according to the year in which they were born.
(b) according to their age when they died.

 Draw a time line and place the mathematicians on it, using the dates 
shown in the table.

Alan Turing 
died 1954

1600 1700 1800 1900 2000

Leonhard Euler
born 1707

AD

 Find out about the work of these and other famous mathematicians.

SAMPLE
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1 Identify the number sequences shown on these grids.
(a)    (b) 

       

2 The grids at the top of page 7 have been torn so you can 
only see part of them.
(a) What multiples have been shaded? 
(b) How wide might the grids be?

Let’s investigate
Use the clues to fi nd the sixth number in 
this sequence.

y The fourth number is equal to 3 ! 10.
y The second number is equal to 10 # 6.
y  The third number is half way between the 

second and fourth numbers.
y The fi fth number is 7 more than the 

fourth number.

Sequences (1)

9 ?? ? ??

multiple: a number that can 
be divided exactly by another 
number is a multiple of that 
number. Start at 0 and count 
up in equal steps and you 
will ! nd numbers that are 
multiples of the step size.

#3 #3 #3

0 1 2 3 4 5 6 7 8 9

3, 6, 9, 12, ... are multiples of 3.

Unit 1A: Core activity 1.3 Sequences (1)

Vocabulary

SAMPLE
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Grid 1      Grid 2  

(a) On your copy of the grid, colour 
the multiples of 7. 

(b) What do you notice?
(c) If you continued the sequence, 

would 100 be in the sequence?
(d) Is 105 in the sequence? How do 

you know?
 Discuss your answers with a partner.

3 Fill in the missing numbers in these sequences.
(a) ?  ?  49 53 ?  61 ?  ?  
(b) 98 107 ?  125 134 ?  ?  
(c) ?  ?  ?  43 32 21 ?  

 What is the rule for each sequence?

4 This is an 8 by 8 number grid. Ask your teacher for a print out.

1 2 3 4 5 6 7 8

9 10 11 12 13 14 15 16

17 18 19 20 21 22 23 24

25 26 27 28 29 30 31 32

33 34 35 36 37 38 39 40

41 42 43 44 45 46 47 48

49 50 51 52 53 54 55 56

57 58 59 60 61 62 63 64

5 What is the next number in this sequence? How do you know?
 8, 6, 4, 2, 0, ...

6 A sequence starts at 400 and 70 is subtracted each time.
 400, 330, 260, ...
 What are the ! rst two numbers in the sequence that are less than zero?

SAMPLE
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1 Complete the number sequences to open the safe.

Let’s investigate

If all three children count at the same 
speed, who will say 1003 fi rst?

Addition and subtraction (1)

A

B

A
I will count 

on in hundreds 
from 3.

I will count back in 
thousands from 9003.

B
I will count on in 

tens from 903.

C

(a)  , 42, 52,  , 72

(b) 388,  ,  , 418, 428

(c)  , 132.5, 232.5, 332.5, 

(d) 1489,  ,  , 1189, 1089

(e)  ,  , 8107, 8207, 8307

(f) 9802,  , 9782,  , 9762 

Unit 1A: Core activity 2.1 Addition and subtraction (1)

addition: to combine 
more than one 
number to make a 
total, or sum.

subtraction: to take 
away, or ! nd the 
difference between 
numbers.

total: the result when 
numbers are added 
together.

difference: the result 
when a number 
is subtracted from 
another number.

Vocabulary

SAMPLE
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2 Put 578 into each of these machines and calculate 
what value will come out.

3 Pairs of numbers in this grid have 
a difference of 439. Find the pair
of numbers that do not have a 
difference of 439.

522 104 972 234

543 673 143 962

542 961 533 181

243 523 620 682

4 Play this game with a partner.
 You both choose two of the number cards in secret, 

and ! nd the total of the two numbers. 
 Tell your partner the total you made and challenge them 

to ! nd the two numbers you chose. 
 The ! rst player to work out their partner’s cards wins.

358 474358 474282149 358306306217 269

�� 100 �  60 � 9 �� 300 �  90 �  3

DC

' ' ' ' ' '

�� 200 �  60 �  7

A

�� 600 �  20 �  9

B

# # ## # #

You might need to ! nd all 
the pairs ! rst. Choose your own 
method, always estimate ! rst. 
For example, 970 ' 530 " 440; 
therefore, 533 and 972 might be 
a pair. We have added using 
partitioning to check:
 533
# 439
 900  (500 # 400)
 960  (30 # 30)
 972  (3 # 9)

so 972 ' 533 " 439; and so 
972 and 533 is a pair.

You might need to ! nd all 
the pairs ! rst. Choose your own 

SAMPLE
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1 Alyssa, Anish and Axel have been raising money by doing 
chores for four months.
These graphs show how much they raised each month. 

 

Let’s investigate
This is a magic square. 

Two of the numbers in this
square have been swapped.

Find the two numbers and 
swap them back so that the 
magic square works.

Adding more numbers

40 26 27 37

29 35 31 32

33 34 30 36

28 38 39 25

52
50
48
46
44
42
40
38
36
34
32
30
28
26
24
22
20
18
16
14
12
10
8
6
4
2
0

Alyssa’s earnings

M
on

ey
 ra

is
ed

 in
 $

Anish’s earnings

M
on

ey
 ra

is
ed

 in
 $

Axel’s earnings

M
on

ey
 ra

is
ed

 in
 $

Unit 1A: Core activity 2.2 Adding more numbers

Every row and column, and 
the two diagonals, should 
add up to 130.

52
50
48
46
44
42
40
38
36
34
32
30
28
26
24
22
20
18
16
14
12
10

8
6
4
2
0

52
50
48
46
44
42
40
38
36
34
32
30
28
26
24
22
20
18
16
14
12
10

8
6
4
2
0

Jan. Feb. Mar. Apr. Jan. Feb. Mar. Apr. Jan. Feb. Mar. Apr.

Months of the yearMonths of the yearMonths of the year
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(a) Alyssa hoped to raise at least $140. 
Did she reach her target?

(b) How much money did Axel raise?
(c) Who raised the most money in total?
(d) What was the total amount of money raised by all three children?

2 Anish, Alyssa and Axel’s money was raised for a penguin rescue mission. 
A disaster has occurred at Penguin Rock and the penguins need 
to be rescued by boat. 
Each boat can carry a maximum of 128 kg of penguins. 
The table lists the penguin’s masses. 

Which penguins will you put together in the boats? 
Try to use just three boats.

Penguin’s name Mass in kg

Percy 35

Petunia 34

Pablo 33

Petra 32

Prince 31

Pom 30

Petal 29

Pop 28

Preda 27

Pal 26

Penelope 25

Pan 24

Prentice 23

3 With a partner, discuss a strategy for ! nding the 
total mass of all the penguins. 

 Work out the total mass of the penguins.
 Turn the page for question 4.

SAMPLE
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4 Once all the penguins have been rescued, one last boat visits all the 
other rocks to check for penguins. The boat starts and ! nishes at 
Penguin Rock. 

 Plan a journey the boat can make so that it visits all the rocks. 
Then work out the distance the boat will travel. 

Unit 1A: Core activity 2.2 Adding more numbers

Rock BRock A

Rock F

Rock E

Rock C

Rock D

Penguin 
Rock

23 km

25 km

20 km 15 km

32 km

21 km

18 km

26 km 38 km

27 km

33 km

17 km

SAMPLE
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Let’s investigate
These numbers follow a pattern.

8

?

56
94

63 28

What number goes in the middle?

Multiplication and division facts
operation: something 
you do to a number. 
#'!$ are all 
mathematical 
operations.

inverse: having the 
opposite effect. 
# 9 is the inverse 
of ' 9,

!5 is the

inverse of $ 5.

inverse operations: 
operations that 
‘undo’ each other if 
applied to a number 
one after the other. 
For example,
 10 ' 2 # 2 " 10
  7 ! 3 $ 3 " 7

Look at the numbers 
on each end of a line 
passing through the 
circle.

Look at the numbers 
on each end of a line 

Knowing your times tables will help you to solve the 
following questions.

1 Sara is trying to ! nd the code to unlock a 
treasure chest.

 

 ! rst digit last digit

 She has these clues:
 y The last digit is 28 $ 7.
 y The sum of the middle two digits is 4.
 y The ! rst digit is double the last digit.
 y All the digits are in the 2! table.
 y Two digits are multiples of 4.

 What is the code number?

 Turn the page for more questions.

Unit 1A: Core activity 3.1 Multiplication and division facts

Vocabulary

SAMPLE
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2 Cheng is trying to ! nd the code number to unlock 
a different treasure chest.

 He has these clues:
 y  The sum of the ! rst and second digits is a multiple of 6.
 y The difference between the ! rst and second digits is 6.
 y  The sum of the third and fourth digits is the same as 

the sum of the ! rst and second digits.
 y The ! rst digit is the smallest of the four digits.
 y The third and fourth digits are the same.
 y There are no zeros in the code.

 What is the code number?

3 Copy and complete these multiplication grids. 
(a)    (b) 

    
(c)    (d)

! rst digit last digit

Unit 1A: Core activity 3.1 multiplication and division facts

(a)    (b) 
! 3 7 9 4 2

5

12

6

16

8

! 3 10

9

25

49

6 36

100

(c)    (d)
! 4 7 9 8 3

3

4

6

8

9

! 4 6 8 7 5

45

21

56

24

8

SAMPLE
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4 Write the correct sign in each box. Choose from these signs: " % &

(a) 3 ! 8 ?  5 ! 5  (b) 6 ! 4 ?  4 ! 6
(c) 7 ! 8 ?  6 ! 9  (d) 4 ! 4 ?  2 ! 8

5 Here is part of a number grid. 

27 28 29 30

37 38 39 40

47 48 49 50

57 58 59 60

 Which numbers are multiples of 7?

6 Here are 10 digit cards.

 Use the cards to make ! ve two-digit numbers that are multiples of 3.
 You can use each card only once.

? ? ? ? ? ? ? ? ? ?

4

65

1 3
2

7 98

0

SAMPLE
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1 Estimate ! rst, then calculate:
(a) 318 ! 2 (b) 426 ! 3 (c) 512 ! 7
(d) 936 ! 8 (e) 671 ! 9 (f) 384 ! 6

2 This example shows one method to caluclate 5.7 ! 4
 Estimate: 5.7 ! 4 is approximately 6 ! 4 " 24

! 5 0.7

4 20 2.8
20 # 2.8 " 22.8

 22.8 is close to 24, so 22.8 is a reasonable answer.
 Use this method, or any other method, to work out the following:

(a) 4.9 ! 5 (b) 6.3 ! 7 (c) 3.8 ! 8
(d) 5.7 ! 9 (e) 4.3 ! 6 (f) 4.5 ! 9

3 Calculate double 15.5

4 A packet contains 1.5 kg of rice.
 How much rice is in ! ve packets?

Let’s investigate
The numbers in the triangles 
are connected by a rule.

Use the fi rst triangle to fi nd the rule. 

Then use the rule to complete the other two triangles.

Written methods of multiplication

product: the answer 
you get when you 
multiply two or more 
numbers together.

Use the fi rst triangle to fi nd the rule. 

121 ?  3 " 363

Written methods of multiplication

 363

363 777

121 3 482 9 7

Unit 1A: Core activity 3.2 Written methods of multiplication

product

7 ! 8 " 56

Vocabulary

SAMPLE



17

 5 A rectangle is made of squares with sides 
3.2 centimetres long.
(a) What is the length of the rectangle?
(b) What is the width of the rectangle?

 6 Use only the digits 2, 5 and 7 to complete this calculation.

? ? ? ?! 3 "

 7 Use only the digits 1, 5 and 7 to complete this calculation. 

? ? ? ? ?! 3 "

 8 Write what the missing numbers could be. 

? ? " 750!

 How many different answers can you ! nd?

 9 Here is a multiplication question: 

? ? ?! "

(a) Use the digits 4, 6 and 8 to make the largest product.
(b) Use the digits 4, 6 and 8 to make the smallest product.

10 A, B, C and D each represent a different digit.
 

 
 What numbers do A, B, C and D represent?

3.2 cm

A B B

!A

C D D

SAMPLE
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The example below uses the grid method to ! nd the product of 39 and 15.

 450 # 135 " 585

1 Use any method to calculate:
(a) 34 ! 27 (b) 94 ! 35 (c) 87 ! 48
(d) 26 ! 56 (e) 58 ! 63 (f) 74 ! 42

2 Calculate 37 ! 25.
 Discuss with your partner the most ef! cient way of working it out.

3 Use the digits 0, 2, 3 and 5 to 
complete this calculation. 

4 Calculate 13 ! 13 and 31 ! 31. What do you notice about the results?

! 30 9

10 300 90

5 150 45

Let’s investigate
The top number in each pattern is the product of multiplying the 
two numbers in the middle blocks. 

The bottom number in each pattern is the sum of the two 
middle blocks. 

Find the missing numbers. 

More multiplication

25

39

43

61
Start with a 
subtraction.
Start with a 
subtraction.

? ?

1 0 6 0

? ?
!

Unit 1A: Core activity 3.3 More multiplication

A B

A ! B

A # B

Remember to show all 
your working
Remember to show all 

SAMPLE
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The example below uses repeated subtraction to divide 124 by 5.
 124
 100 ' 20 ! 5
  24
  20 '  4 ! 5
   4  24 ! 5 so 124 $ 5 " 24 r 4

1 Estimate ! rst, then calculate:
(a) 336 $ 7 (b) 387 $ 9 (c) 444 $ 6
(d) 392 $ 8 (e) 332 $ 4 (f) 406 $ 7

2 Estimate ! rst, then calculate:
(a) 567 $ 5 (b) 396 $ 7 (c) 515 $ 9 

3 What is the missing number?
 160 $ ?  " 8

4 Hamid has 104 stickers. He has 8 pages in his sticker album.
 He places the same number of stickers on each page.
 How many stickers does Hamid place on each page?

5 Plants are sold in trays. 
Each tray holds 12 plants.

 Fatima needs 160 plants for her garden.
 How many trays must Fatima buy?

Let’s investigate
Use the digits 2, 5, 7 and 9 to make a correct calculation. 

You must use each digit only once.

?  ?  ?  $ ?  " 136

Written methods of division

Try using the inverse 
operation.
Try using the inverse 

Remember to show all 
your working.
Remember to show all 

Unit 1A: Core activity 3.4 Written methods of division

The ‘divisor’ is the number 
that another number is 
divided by. For example, 
20 $ 5 " 4, 5 is the divisor.

The ‘divisor’ is the number 
that another number is 

SAMPLE
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1 These patterns of dots show the ! rst four 
square numbers.

 Draw a dot pattern for the ! fth square number.

2 Look at these numbers. 
Write down the numbers which are:

3 Copy the sorting diagram. Write a number between 
50 and 100 in each space. 

Let’s investigate
15 multiplied by itself gives a three-digit number.

1 5 1 5 2 2 5"!

What is the largest two-digit number that can be 
multiplied by itself to give a three-digit number?

? ? ? ? ? ? ?"!

Multiples and squares
square number: the 
number you get when 
you multiply a whole 
number by itself.

For example, 4 ! 4 " 16

16 is a square number.

Think about square numbers.Think about square numbers.

square number
not a square 

number

even number

not an even number

z z z z

z z z z

z z z z

z z z z

z z z

z z z

z z z

z z

z zz

Unit 1A: Core activity 4.1 Multiples and squares

16

14
35

100

30

9
24 2564

217
90

36

(a) multiples of 6.
(b) multiples of 7.
(c) square numbers.

Vocabulary

SAMPLE
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4 Use the digits 1, 2, 5 and 7 to complete these statements.
 You can use each digit as many times as you like.

? ?

? ?

? ?

5 This sequence shows multiples of 4:
 4,  8,  12,  16,  20,  …
 Will 114 be in the sequence?
 Explain how you know.

6 Find two square numbers to make each of these calculations correct.
(a) ?  # ?  " 10  (b) ?  # ?  " 20
(c) ?  # ?  " 40  (d) ?  # ?  " 50
(e) ?  # ?  " 80  (f) ?  # ?  " 90
(g) ?  # ?  " 100

7 Solve these number riddles.
(a) The number is: 

y a square number
y a multiple of 3
y less than 25.

(b) The number is:
y�a square number
y an even number
y�a single-digit number.

(c) The number is:
y a two-digit number less than 30
y a multiple of 4
y a multiple of 5.

is a multiple of 3.

is a multiple of 9.

is a square number.

SAMPLE
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1 Look at this set of numbers.

5 650

25100
10

70040
300

530

 Write down:
(a) the numbers that are divisible by 100.
(b) the numbers that are divisible by 10.
(c) the numbers that are divisible by 5.

 Discuss your results with a partner.

2 Write down the numbers from the list below that are divisible by 2:
 13  42  63  21  48  84  6
 How do you know they are divisible by 2?

3 Pair these numbers so that the difference between each pair is 
divisible by 5. The ! rst one has been done for you:

 74 ' 39 " 35 and 35 is divisible by 5 

 48  89  74  66  23  39  64  91
 

Let’s investigate
Which of these numbers is divisible by 5 but not by 
2 or 10?

250  205  502  520

Explain to your partner how you know.

Write down two more numbers that are divisible by 5 
but not by 2 or 10.

Tests of divisibility
divisible: can be 
divided without a 
remainder. 

test of divisibility: 
a number can be 
divided by … 
 2  if the last digit is 

divisable by 2.
 5  if the last digit is 

5 or 0.
 10 if the last digit is 0.
 100  if the last two 

digits are 00.

Unit 1A: Core activity 4.2 Tests of divisibility

Vocabulary

SAMPLE


	9781107638228cvr
	637*799
	9781107638228Book_P001-136



