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The Cambridge Primary Science series has been developed to match the Cambridge International 
Examinations Primary Science curriculum framework. It is a fun, ! exible and easy to use course 
that gives both learners and teachers the support they need. In keeping with the aims of the 
curriculum itself, it encourages learners to be actively engaged with the content, and develop 
enquiry skills as well as subject knowledge.

This Teacher’s Resource for Stage 1 gives extensive support for teaching Stage 1 of the curriculum 
framework. It frequently references the Learner’s Book, ISBN 978-1-107-61138-2 and Activity 
Book, ISBN 978-1-107-61142-9, for Stage 1, offering guidance on how to get the best out of using 
those products. There are also many additional teaching ideas for you to choose from. 

The main sections in this Teacher’s Resource are:

Teaching ideas. These give you a whole range of ideas for how to present the topics in the 
classroom. This includes ideas for classroom activities, assessment and differentiation, and 
suggestions for ICT resources. References to the Learner’s Book and Activity Book are provided 
throughout, including guidance notes on the activities suggested in the Learner’s Book. The 
teaching ideas are also available in editable format on the CD-ROM included with this Teacher’s 
Resource, so that you can include your own notes.

Worksheets. A large collection of worksheets offers further activity and exercise ideas in addition to 
those included in the Learner’s Book and Activity Book, while some of the worksheets are intended 
to support the Learner’s Book activities. The worksheets are also available in editable format on the 
CD-ROM included with this Teacher’s Resource, so that you can adapt them to your own needs.

Pictures. A selection of high-resolution pictures has been provided on the CD-ROM for use on the 
interactive whiteboard, or for learners to view on digital devices at school if  you have that facility. 
You might also print the pictures out for learners to look at. Suggestions on how to use these 
pictures to consolidate and extend learning are provided in the teaching ideas.

Answers to questions. Answers to all the questions from the Learner’s Book, the exercises in the 
Activity Book and the worksheets in this resource are provided.

We hope you enjoy using this series.

With best wishes,
the Cambridge Primary Science team.
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Teaching sequence
Throughout the Cambridge Primary Science series, the units are presented in the same order as 
in the Cambridge International Examinations Primary Science curriculum framework, for easy 
navigation and to help you ensure that the curriculum is covered. However, this is not necessarily 
the best sequence in which to teach the material. For example, all the biology topics would be 
taught in one large block, whereas you may prefer to present a more balanced and varied route 
through the different areas of science. 

When planning your teaching sequence, it is advisable to think about how the science topics " t in 
with the other subjects you teach. You should also consider topics within the science curriculum 
that are best taught at a particular time of year. For example, Unit 2 Growing plants is best taught 
at a time of year when learners can observe plants growing and ! owering. The best time of year to 
teach this unit will therefore depend on where you are in the world.

As a general rule, we would advise teaching Unit 4 What is it made of? before Unit 5 Pushing and 
pulling. Understanding why the same forces have different effects on different materials requires 
understanding of material properties. The topic on senses in Unit 3 Ourselves leads naturally into 
both Unit 4, where senses are used to describe materials, and Unit 6 Hearing sounds. We would 
advise teaching Unit 3 before both Unit 4 and Unit 6. Following Unit 3 directly with either Unit 4 
or Unit 6 will reinforce learning about senses by immediately giving a practical example of where 
and how they are used. Finally, we suggest beginning the year with something about the children 
themselves, such as Unit 1 Being alive or Unit 3 Our senses.

These are two alternative sequences you might consider, though you may invent your own. In each 
of these sequences Unit 2 is placed last, but it might slot into any other point in each sequence. 
In these sequences the following colour code is used: Biology units are dark grey, Chemistry units 
grey and Physics units white.

Sequence 1:

Unit 3 
Ourselves

Unit 4 
What is it 
made of?

Unit 1 
Being alive

Unit 5 
Pushing and 
pulling

Unit 6 
Hearing 
sounds

Unit 2 
Growing 
plants

Sequence 2:

Unit 1 Being 
alive

Unit 3 
Ourselves

Unit 6 
Hearing 
sounds

Unit 4 
What is it 
made of?

Unit 5 
Pushing and 
pulling

Unit 2 
Growing 
plants
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Scienti! c enquiry
Scienti" c enquiry is about how scienti" c ideas come about, supported by investigations and 
evaluating the data and other evidence that are produced through those investigations. The ideas 
underpin all areas of science. Therefore, the Scienti" c enquiry section of the curriculum framework 
is not included as a separate teaching unit in the teaching sequences suggested above. Rather, 
Scienti" c enquiry should be taught in an integrated fashion, alongside teaching of the other 
content areas.

The Cambridge Primary Science has been written to support this way of working. By allowing 
learners to carry out the activities in the Learner’s Book you will cover all the Scienti" c enquiry 
objectives in the curriculum framework. These activities can be supported by further activities 
suggested in the teaching ideas and worksheets in this Teacher’s Resource, and through the 
exercises focused on planning investigations and evaluating data in the Activity Book.

Here, we give a further introduction to the Scienti" c enquiry objectives listed in the Cambridge 
Primary Science curriculum framework for Stage 1. For each framework statement, some 
background information is given on the level that learners are expected to achieve at this stage. 
Also, some speci" c examples are given of activities suggested in this series that can be used to help 
learners develop each skill.

Ideas and evidence
Try to answer questions by collecting evidence through observation
Learners should gather evidence including data from simple practical investigations, and from 
research using age-appropriate books, websites or from people. They should be able to do this 
working in small groups or individually. This will include counting (tallying) certain observations, 
measuring uniform non-standard units, and " nding information from different sources. Learners 
may need support and guidance in dealing with evidence, for example deciding which information 
is relevant. 

The skill of collecting evidence should be developed across the whole stage, but examples
could include:

     Learner’s Book Activity 1.1: investigating what living things can be found in the school grounds.
   Activity Book Exercise 2.1: looking carefully at the parts of a plant.

Teachers should model these skills and organise opportunities for shared writing and discussion 
of evidence. For example, after completing an investigation, ask learners to discuss whether the 
evidence collected can be used to answer the initial question or prediction.

Plan investigative work
Ask questions and contribute to discussions about how to seek answers
Learners can be encouraged to ask simple scienti" c questions such as How far…? How many…? 
How fast…? Which is louder? Will it grow? Will it die? and What will happen if…? Some learners 
may ask more complex ‘why’ questions. But at this stage the focus is still more on observations than 
explanations.

Make predictions
Learners may communicate their predictions in spoken, written or sketched form or, in some cases, 
they could even act them out. Ask Learners to say whether they agree or disagree with a prediction 
made by the teacher or another learner. At this stage some learners may " nd it dif" cult to give a 
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reason for their prediction but others may be able to do this. All learners should be encouraged to 
think about their previous experience at home or at school before making a prediction.

Decide what to do to try to answer a science question
Learners should be able to discuss ways in which they might conduct an investigation prompted 
by the teacher. For example, they might be able to suggest the things needed to plant a seed, or 
suitable non-standard units to measure a distance. Some learners may " nd it easier to correct the 
teacher acting out an investigation incorrectly than to suggest their own ideas from scratch. 
These skills can be developed in units that involve a lot of investigative work, such as the topics 
of pushing and pulling in Unit 5 and hearing sounds in Unit 6. For example, you might ask 
learners how they could " nd out how far sounds travel in Topic 6.3 and to suggest different 
ways of measuring distances from the sound to the listener. As teacher you should design many 
opportunities for learners to discuss their progress and thoughts while planning the investigation, 
carrying it out, and considering the results.

Obtain and present evidence
Explore and observe in order to collect evidence (measurements and observations) to answer 
questions
Learners should be able to consider different ways to collect evidence, for example by setting up a 
test, making observations, reading or asking someone. Different ways of collecting evidence can 
be introduced across the stage. In the later units, ask learners at intervals to suggest ways to collect 
evidence to answer a question.

Any measurements at this stage will be in the form of non-standard units, such as numbers of 
building blocks for measuring distances. More often evidence will be collected as comparative 
observation, for example whether a sound is quiet, medium or loud; whether a plant is short, taller 
or tallest. 

Learners should be able to talk about the similarities and differences they observe. Be aware that 
learners often " nd differences easier to identify than similarities. They should identify the main 
features of objects and those shared by different objects. Many topics lend themselves to practising 
observation and comparison. For example, Learner’s Book Activities 3.1a How are we similar?, 
and 3.2 Our differences.

You should encourage learners to use their different senses to make observations. Sight, sound, 
touch and smell can all often be used. You should discourage the use of taste though in all tests 
except explicit taste tests, such as the one suggested in the teaching ideas for Topic 3.4. In all cases 
ensure that any observations are safe for learners.

Suggest ideas and follow instructions
Learners need to be encouraged to suggest ideas, while following instructions is an important skill 
which is useful across the curriculum. It is important to " nd a balance between these two skills.
At this stage many activities will involve a discussion where learners can suggest ideas about 
how to investigate a question. This can be followed by the investigation in which learners follow 
instructions that were decided on during the discussion. For example, in Activity 6.3 learners plan 
an investigation into how far sounds can travel and may suggest different ways of measuring the 
distance between each learner and the sound source. In the investigation, they may then follow 
instructions given by the teacher which are based on these suggestions.

Cambridge Primary Science 1
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Record stages in work
Learners can record observations using measurements – for example ‘6 steps’ – or comparative 
judgements – for example loud or quiet. Learners can cut and stick words, numbers or pictures to 
record what they observe. For example for the question ‘Which sounds are loud?’, learners could 
stick the word ‘quiet’, ‘loud’ or ‘medium’ next to a picture of each sound.

Learners are often asked to record what they see using drawings. For example, Learner’s Book 
Activities 3.1a and 3.1b both ask learners to draw. It is not necessary to record every stage of every 
investigation.

Learners can record the different stages of an investigation into how something changes over time. 
For example, in Unit 2 Growing plants, it is helpful to record at least the start and the end of the 
investigations. In many cases recording one or more in between stages will also be useful to allow 
learners to see the progression.

Consider evidence and approach
Make comparisons
Learners should be able to make comparisons between, for example, each other (Activities 3.1a 
and 3.1b, Activity 3.2) and between living things. They should also be able to compare differences 
in, for example, materials. For example, in Activity 4.2 learners make comparisons between fabrics. 
This is extended in the investigation on Worksheet 6.2a where learners compare how fabrics muf! e 
sound.

Compare what happened with predictions
Learners will need to be encouraged to look back at their predictions. Some learners may feel 
disappointed if  their prediction was not correct. Explain to learners that science is often more 
interesting when predictions are proved wrong as this may show that we have learned something 
new. Some of the most important scienti" c discoveries have come from experiments that did 
not show the results that were expected. However, an unexpected result may also be the result 
of an investigation not being set up properly or not being a fair comparison. In this case it is 
important to talk about this with learners and, if  there is time, to plan and complete an improved 
investigation. 

At this stage learners can be expected to say whether their prediction was correct or not. Some 
may be able to give a simple reason – ‘It grew more because it had water. I thought it would.’
In Activity 5.3 learners are asked to predict whether objects will need a push or a pull to move 
them, then " nd out which is needed, then compare what happened with their predictions. In 
Activity 6.1 learners are asked to predict the sounds they will hear when they sit in silence for a 
short while and then compare what they thought they would hear with what they actually heard.

Model and communicate ideas in order to share, explain and develop them
Communication between scientists is vital. Scientists always record what they do in experiments, 
so that the results can be checked by others. There have been famous occasions, for example, the 
claim to have achieved ‘cold fusion’, where the results reported could not be repeated by others. In 
Topic 2.1, learners model what they have learnt in the lesson by ‘building plants’. In Activity 5.1, 
learners are encouraged to explain what they are doing, which is communication.
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The following table gives an overview of which resources are available in the Stage 1 products in 
this series to support each Scienti" c enquiry objective.

Framework 
statement

Learner’s Book Activity Book Teacher’s Resource

Ideas and evidence

Try to answer 
questions by collecting 
evidence through 
observation

Activities 1.1, 1.2a, 
2.1, 2.2, 2.3, 3.1a, 3.4, 
4.1, 4.2, 4.3b, 5.1, 5.2, 
5.4, 6.1, 6.3

Worksheets 1.1a, 1.2a, 
2.2a, 2.3a, 4.2a, 6.2a

Plan investigative work

Ask questions 
and contribute to 
discussions about how 
to seek answers

Activities 2.3, 4.3a, 
4.3b, 5.4, 6.3

Exercise 4.3 Worksheets 4.3b, 6.2a

Make predictions Activities 1.2a, 2.2, 
2.3, 4.2, 5.3, 5.4, 6.1, 
6.2, 6.3

Exercises 1.3, 2.2, 5.4 Worksheets 1.1a, 1.2a, 
2.2a, 4.2a, 5.4b

Decide what to do to 
try to answer a science 
question

Activities 2.3, 3.2, 
4.3b, 6.3

Exercise 1.3 Worksheets 4.2a, 4.3b, 
6.2a

Obtain and present evidence

Explore and 
observe in order 
to collect evidence 
(measurements and 
observations) to 
answer questions

Activities 1.1, 1.2a, 2.1, 
2.2, 2.3, 3.1a, 3.2, 3.4, 
4.1, 4.3a, 4.3b, 5.3, 
5.4, 6.1, 6.2, 6.3

Exercises 2.1, 3.1, 5.2 Worksheets 1.1a, 1.2a, 
2.2a, 2.3a, 2.3b, 4.1a, 
4.3b, 6.2a

Suggest ideas and 
follow instructions 

Activities 1.2b, 1.3, 
2.2, 2.3, 3.4, 4.2, 4.3b, 
5.1, 6.2, 6.3

Worksheets 1.3, 3.4, 
4.2a, 6.2a

Record stages in work Activities 1.1, 1.2a, 1.4, 
2.2, 2.3, 3.1a, 3.1b, 
4.1, 4.2, 5.2, 6.1, 6.3

Exercises 2.1, 3.1, 3.2, 
4.3

Worksheets 1.1a, 1.2a, 
1.3, 1.4a, 2.2a, 2.3a, 
2.3b, 3.4, 4.1a, 4.2a, 
4.3b, 6.2a, 6.3a

Consider  evidence and approach

Make comparisons Activities 1.2a, 1.4, 2.2, 
2.3, 3.1a, 3.1b, 3.2, 
4.2, 4.3a, 4.3b, 5.2, 
5.4, 6.1, 6.2, 6.3

Check your progress 
questions 3.1, 6.1, 6.3

Exercises 1.2, 1.3, 2.2, 
3.1, 3.2, 4.3, 5.1, 5.2, 
5.3, 6.2, 6.3

Worksheets 3.2, 4.3a, 
6.2a, 6.2b, 6.3a

Compare what 
happened with 
predictions

Activities 2.2, 2.3, 4.2, 
5.3, 6.1, 6.2

Worksheets 1.1a, 1.2a

Model and 
communicate ideas in 
order to share, explain 
and develop them

Activities 1.2b, 1.3, 
2.2, 4.2, 4.3a, 4.3b, 
5.1, 5.2

Check your progress 
questions 2.2, 2.3

Exercises 1.3, 6.3 Worksheet 2.1a
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Teaching ideas

1Unit 

Background knowledge
Some things are alive, some are dead and some things have never been alive. The characteristics of 
living things are movement, respiration (needing air), sensitivity, growth, reproduction, excretion 
(producing waste) and nutrition (needing food and water). Learners do not need to memorise these 
characteristics at this stage, but they should start to think about the differences between things that 
are alive and things that are not. Some objects, such as rainbows and ! re, may confuse learners. 
Be aware that some learners may not have experienced the death of a relative or a pet at this stage. 
However, some learners will have had this experience, perhaps recently. Treat this topic with care.

Living things inhabit local environments. An environment needs to provide food and shelter for 
animals. An environment needs to provide suitable soil and the right amount of water and light for 
plants. (Plants need nutrients from the soil.) Animals and plants also need protection from predators 
(including humans) to survive. Different animals inhabit the same and different environments. For 
example, a bat and a pigeon may live in the same local habitat but eat slightly different foods, ! nd 
food in different ways and sleep in different places. Some animals live in their natural habitats. Some 
animals are kept in unnatural habitats such as zoos. You may wish to talk about the work zoos 
undertake in the ! eld of conservation in terms appropriate to the learners’ age.

Animals produce young. These young grow into healthy adults who themselves produce young. 
Plants also have young. They produce seeds in the " ower which are dispersed, for example, by wind 
or by insects. Insects also help in the fertilisation of seeds. The reproduction of plants is beyond the 
scope of this unit, but learners may ask about it.

Humans need a healthy diet. Some foods are healthy, for example, fruit and vegetables contain ! bre, 
minerals and vitamins. Other foods are less healthy, for example, high sugar foods. Too many of 
these foods can lead to tooth decay and obesity. A healthy lifestyle is important and includes healthy 
food choices, exercise and the right amount of sleep. Remember that learners at this stage will not 
have much control over their diet. Treat this subject carefully.SAMPLE
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Unit 1  Teaching ideas  

12

Unit overview

Topic Number 
of 
lessons

Outline of lesson 
content

Resources 
in Learner’s 
Book

Resources 
in Activity 
Book

Resources 
in Teacher’s 
Resource

1.1 Animals 
and plants 
alive!

2 Learners fi nd out 
that there are living 
things and things 
that have never 
been alive.

Activity 1.1 
 

 
Su

Exercise 1.1
L  Su

Worksheet 1.1a 
 

 Ex  

Worksheet 1.1b
L  Su

Resource sheet 1.1 
L  Su

1.2 Local 
environments

2 Learning about the 
local environments 
which suit different 
animals and 
plants. Learners 
explore this for 
themselves.

Activity 1.2a  

Activity 1.2b  
 Ex  

Exercise 1.2

 
L  Su

Worksheet 1.2a 
 Ex  

Worksheet 1.2b 
L  Su

Resource sheet 
1.2a

L  Su
Resource sheet 
1.2b

L  Su
Resource sheet 
1.2c

L  Su

1.3 Animal 
babies

2 The focus in this 
lesson is baby 
animals and their 
parents. Learners 
make a model 
nursery for an 
animal of their 
choice.

Activity 1.3  

  Ex  

Exercise 1.3

 L  
Ex  

Worksheet 1.3 
 Ex  

Resource sheet 
1.3a

L  Su
Resource sheet 
1.3b

L  Su
Resource sheet 
1.3c 

L  Su

1.4 Healthy 
food and drink

2 This lesson looks 
at the range of 
healthy and less 
healthy foods. 

Activity 1.4 

L  Su

Ex  

Exercise 1.4
L  Su  

Ex  

Worksheet 1.4a 
 Ex  

Worksheet 1.4b 
L  Su

Resource sheet 
1.4a Su
Resource sheet 
1.4b Su

Check your 
progress

Questions

1 Su ,

2 Su , 

3 L , 

4 L

Worksheet 1.5 
L

Ex  Extension     L  Language       Scientifi c enquiry     Su   Support     
                           

SAMPLE
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Resources
clipboards (one per pair or group)
digital cameras (optional)
safe invertebrates, such as snails or woodlice
water and food trays
bird seed
modelling material or construction kits
cardboard
scissors
glue
sticky tape
nursery items such as food, water, shelter
pictures of food to cut out
fruit and vegetable examples, or pictures of 
food plants that grow locally
small samples of fruit
skewers

Topic 1.1 Animals and plants 
alive! 
This topic will allow you to ! nd out about the 
learners’ understanding of the range of living 
things and see whether they understand the 
distinctions between living and non-living and 
never been alive.

Learning objectives

Know that plants and animals are
living things.

Know that there are living things and things 
that have never been alive.

Try to answer questions by collecting 
evidence through observation.

Record stages in work.

Curriculum links

This topic links to environmental studies 
as the learners are looking at the range of 
living things in the world. This should help 
them appreciate the beauty and wonder 
of the natural world and realise that it is 
something that should be cared for.

There is an opportunity to link to 
Mathematics in Activity 1.1 if  learners 
are involved in sorting and classifying 
living things, comparing their heights and 
measuring them using standard and non-
standard units.

Ideas for the lesson

Look at the picture on page 6 of the 
Learner’s Book and talk about things in the 
picture that are alive and things that have 
never been alive. Alternatively, you could use 
Picture 1.1 on the CD-ROM which includes 
further examples.

Activity 1.1 in the Learner’s Book asks 
learners to go outside and observe living 
things. Higher achieving learners could use 
Worksheet 1.1a, which asks them to predict 
what living things they will ! nd. Making 
predictions is an important scienti! c enquiry 
skill to be developed at this stage.

An alternative to making a tour of the 
school grounds with the learners would be 
for you to collect examples from around the 
school, such as pets and plants. Learners 
should not forget that humans are also 
living things, so you can talk about adults 
and young people too. Worksheet 1.1a can 
be used for this alternative as well. Here, the 
learners think about the living things they 
might ! nd, note the living things found and 
are encouraged to group them into animals 
and plants, allowing them to practise the 
science skills of sorting and grouping.

Use Exercise 1.1 in the Activity Book to 
encourage learners to talk some more about 
living things and non-living things in the 
context of a pet and garden centre. Learners 
are asked to talk about how the pet and 
garden centre owner cares for the animals 
and plants in her shop. Learners might 
think about drink, food, space and the home 
provided for the animals, or the water and 
light provided for the plants.

Worksheet 1.1b gives further support in 
talking about living and non-living things. 
It is set in the context of a farm, which links 
with the next topic on environments.

Resource sheet 1.1 provides the words to 
learn for this topic. You could use these to 
support lower achieving learners, or use 
them to start a wall display for this unit. 
Learners could produce pictures of animals 
and plants to go in the ‘alive’ section of 
the display, and pictures of, for example, 
tractors, rocks and clouds, to go in the ‘non-
living’ section of the display.
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Ask learners to tell you about animals and 
plants that they see in the environment.

Talk about the photographs on page 7 of 
the Learner’s Book. Ask learners to identify 
things that are living and things that are 
non-living. Picture 1.1 on the CD-ROM 
might come in useful here as well. Higher 
achieving learners should be expected to 
give reasons for their answers; for example, 
living things need food and water, living 
things can move, and living things
have young.

You could end the lesson by asking learners 
questions such as: Is a rainbow alive? Which 
is alive, the nest or the bird?

Notes on practical activities

Activity 1.1
Each pair or group will need:

clipboard
digital camera (optional).

Allow learners the opportunity to observe 
in the school grounds. Tell them that the 
search outside is to answer the question ‘What 
living things can we ! nd?’ and that they will 
be collecting evidence through observation 
(looking). This is a scienti! c enquiry skill 
required at this stage. Learners can develop 
recording skills by making sketches or taking 
photographs of the living things they ! nd. This 
will encourage them to look at the plants and 
animals outside and recognise them as living 
things (make sure that learners are able to 
distinguish between living things and non-living 
things). Focus the learners’ attention on where 
plants grow and where animals are observed, for 
example in trees, under logs or stones and
in the soil.

Give learners an objective, for example, to ! nd 
six things. This will encourage them to look 
harder. Another way to encourage careful 
observation is to ask questions such as ‘What 
is the tallest living thing you can observe?’ This 
question could also be linked to mathematics 
if  you involve the learners in comparing 
heights and measuring using non-standard and 
standard units.

Higher achieving learners could use Worksheet 
1.1a for this activity. This worksheet asks 
learners to predict what living things they might 
! nd before they start the search and to record 
those they do. Comparing what happened with 

predictions is another scienti! c enquiry skill to 
be developed at this stage.

Check (as far as possible) that the 
areas that you visit are free from 
poisonous or stinging plants. Also 
check for any allergies to plant material 
and for hayfever. Make sure that 
learners wash their hands after
the activity.

Ensure that learners are well-
supervised at all times, particularly in 
areas where there may be vehicles.

Internet and ICT

The website www.bbc.co.uk/nature/collections/
p00fxfvq includes a ! lm of baby animals. It 
would be a great starting point for talking 
about animals. However, make sure you 
watch it beforehand to check there is no 
content that would be inappropriate for 
your learners. The ! lm is well signposted 
and you could choose not to use all of it.

Assessment

Can learners describe animals or plants as 
living things? Give learners pictures or real 
examples. Can they talk or write about the 
features?

Can learners identify living things and 
things that have never been alive? Ask 
learners to sort pictures of living and non-
living things. They might colour code them.

Learners could self-assess their drawings 
from Activity 1.1. Ask them to say two 
things that they think are good about them 
and one thing that they would like
to improve.

Higher achieving learners could self-assess 
the accuracy of their predictions about what 
living things they would ! nd in Activity 1.1, 
as recorded on Worksheet 1.1a.

Differentiation

Support lower achieving learners by 
selecting very familiar examples of living 
and non-living things and assisting them 
with vocabulary. As stated previously, 
Resource sheet 1.1 could be useful for this 
group of learners.
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Higher achieving learners could be asked to 
make predictions about what living things 
they might ! nd in Activity 1.1 and record 
them using Worksheet 1.1a.

Common misunderstandings and 
misconceptions

Learners are often confused about whether 
the following are living things or non-living 
things: a river, a cloud, a clock, a rainbow,
a " ame.

Homework ideas 

Worksheet 1.1b.

Ask learners to draw four of their favourite 
living things. These pictures could be used 
for a wall display for the unit, as suggested 
as a lesson idea.

Answers to Activity Book exercise

Exercise 1.1
Learners should colour in everything that is 
alive, for example like this:

Learners are asked to talk about how the pet 
and garden centre owner cares for the animals 
and plants in her shop. Learners might think 
about drink, food, space and the home provided 
for the animals, or the water and light provided 
for the plants.

Answers to Worksheets

Worksheet 1.1a
Prediction: accept any sensible suggestions 
about the living things that might be found.

Results of observation: what living things
were found.

Sorting: learners create a set of animals and a 
set of plants.

Worksheet 1.1b
The following things should be circled: goat, 
horse, cow, sheep, duck, bird, chicken, goose, 
trees, " owers, grass and bushes.

Topic 1.2 Local environments
This topic encourages learners to think about 
the many local environments that animals and 
plants live in. Living things often share a local 
environment but live quite different lives.

Learning objectives

Explore ways that different animals and 
plants inhabit local environments.

Make predictions.

Explore and observe in order to collect 
evidence (measurements and observations) 
to answer questions.

Make comparisons.

Compare what happened with predictions.

Model and communicate ideas in order to 
share, explain and develop them.

Curriculum links

This topic links to environmental education. 
It is about living things living in local 
environments. Learners might ! nd out 
about a local environment and think about 
the impact which people have, or might 
have, on it.

Activity 1.2b links to Design and 
Technology when learners are asked to 
design a way to help birds.

There are opportunities to link to literacy if  
you use the stories suggested in the ideas for 
the lesson.

Ideas for the lesson

Use the large picture in the Learner’s Book 
on page 8 to ! nd out what learners know 
about animals and the local environments in 
which they live. Alternatively, you could use 
Picture 1.2 on the CD-ROM, which shows a 
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variety of animals in different environments. 
If  you use this picture you might ask higher 
achieving learners to suggest why the 
environments are suitable for the animals 
shown in the pictures. Suggesting ideas is 
an important scienti! c enquiry skill to be 
developed at this stage.

Remind learners about Worksheet 1.1b. 
What animals were there on the farm? Talk 
about what a farm does. Point out that some 
farms produce crops (plants that we eat), 
some produce animals that we eat (many 
learners may not make the link between 
animals on farms and the meat they eat 
– treat this subject with care) and some 
produce both.

You could read the story of The Gruffalo 
by Julia Donaldson. All the animals have 
different houses and yet they live in the 
same woods. They all want to eat the mouse. 
What else can they eat?

Ask learners to talk about animals they see 
in the local area. These may be pets (animals 
kept in the home), farm animals and wild 
animals. Ask them to talk about how wild 
animals choose where to live and that 
they must have certain things (food, water, 
shelter, and so on).

Hand out animal pictures to half  the 
class. To the rest, hand out pictures of 
environments. (You will ! nd suitable 
pictures on Resource sheets 1.2a and 1.2b.) 
Ask learners to speak to one another and to 
match each animal with an environment it 
could live in.

Bring some safe invertebrates, such as snails 
or woodlice, into class for a few days. Ensure 
that you care for them well and ask learners 
to talk about their care. Discuss where 
these animals are found. Ensure you return 
the animals to their natural environments 
after you have studied them, and explain to 
learners why you must do so.

Ask the learners to think back to what they 
did in the last lesson. Where did they ! nd 
living things in the school grounds? At this 
point learners could do Activity 1.2a. This 
activity introduces learners to environments 
where plants grow. Ask learners to predict 
where they might ! nd plants growing in the 
school grounds. Higher achieving learners 
could record their predictions on Worksheet 

1.2a. Take the class outside to observe 
plants growing. Focus their attention on 
where plants do and do not grow.

Most schools have birds visiting the site 
during the school day. Before introducing 
Activity 1.2b, you might use the extension 
activity to ask learners to observe (look 
at) the birds and where they are seen. 
Learners can then carry out Activity 1.2b 
to design a feeding station for the birds. 
Point out that providing food and water 
makes the environment better for the birds. 
The availability of food is very important 
in making an environment suitable for an 
animal or plant to live in.

Exercise 1.2 in the Activity Book involves 
matching animals to their environments. 
It allows learners to make comparisons. 
You could use it to start a discussion or as 
a quick assessment of learners’ knowledge 
and understanding.

Worksheet 1.2b could be used to support 
lower achieving learners. Learners are asked 
to cut out pictures of animals and stick 
them or the picture of the environment they 
live in.

Resource sheet 1.2c provides the words 
to learn for this topic. You could also use 
these to support lower achieving learners. 
Add them to the wall display for the unit. 
Learners could be asked to draw some 
different environments, things you would 
! nd on a farm (for example animals, crops 
and objects such as tractors), and pets 
(domestic animals) to add to the display.

You could use these questions at the end of 
the lesson: Where do birds build their nests? 
Why does a frog live near water? What does 
a plant need to grow? (The ! nal question is 
more suitable for higher achieving learners, 
unless you have already taught Unit 2.)

Notes on practical activities

Activity 1.2a
Each pair or group will need:

clipboard
digital camera (optional).

SAMPLE



Cambridge Primary Science 1
17

Teaching ideas  Unit 1

Before going outside, learners should predict 
where they might ! nd plants growing. Allow 
learners to then examine areas on the school site 
that are different in character, for example, a 
place where there is lots of good soil and a place 
where there is not much soil. Tell them that the 
search outside is to answer the question ‘Where 
do plants grow?’ and that they will be collecting 
evidence through observation (looking). This is 
a scienti! c skill required at this stage. Learners 
could consider environments that are very 
unsuitable for plants (a roadway) and more 
suitable areas (a " ower bed or ! eld). Encourage 
learners to talk about what they observe and to 
explain what they see.

Ask learners to identify the features that plants 
appear to like, for example, soil to grow in, 
space to grow, little disturbance and water. 
Learners can develop the scienti! c enquiry 
skill of recording stages in work as they record 
what they ! nd using drawings, photographs or 
both. Higher achieving learners can record their 
predictions and their ! ndings on Worksheet 
1.2a. All learners can compare their ! ndings 
with their predictions. They can also make 
comparisons between different areas in terms 
of how many plants they found. Making 
comparisons and comparing what happened 
with predictions are both scienti! c enquiry skills 
to be developed at this stage.

As in Topic 1.1, check (as far as 
possible) that the areas that you visit 
are free from poisonous or stinging 
plants. Also check for any allergies to 
plant material and for hayfever. Make 
sure that learners wash their hands 
after the activity.

Ensure that learners are well-
supervised at all times, particularly in 
areas where there may be vehicles.

Activity 1.2b 
Each pair or group will need:

water and food trays
bird seed.

The resources above can be used to illustrate the 
requirements for a feeding station. Learners will 
develop important scienti! c enquiry skills here 
associated with modelling and communicating 
ideas.

Begin by asking the learners to talk about the 
birds they see on the school site. Encourage 
them to talk about the different types of birds 
(describing the differences in appearance, at 
least). Allow the learners to look outside for a 
short period of time (! ve or ten minutes). Can 
they see birds? Where do they see birds?

Ask learners to talk with others and to think 
about how they might design a bird feeding 
station. What would they include? A perch? 
Water? Food? A roof? There is the opportunity 
here to practise the scienti! c enquiry skill of 
modelling and communicating ideas in order 
to share, explain and develop them. Ask the 
learners to draw sketches to show their ideas. 
If  you have time, and appropriate materials, 
then you might ask learners to make the feeding 
station they have designed.

You could challenge learners further by asking 
them to suggest ways that they could encourage 
more birds. As well as providing food directly, 
this could involve sowing seed-bearing plants or 
plants that will encourage insects.

Internet and ICT

The website www.bbc.co.uk/learningzone/
clips/how-have-different-animals-adapted-to-
their-habitats/12665.html shows animals in 
their habitats. Turn the sound down and 
ask the children to talk about what they see. 
The ! lm shows lizards, penguins, camels, 
birds and bats. Make sure that all these are 
culturally appropriate before using the ! lm.

The website www.sebastianswan.org.uk/swan/
bksw.html is an online book about the life of 
Sebastian Swan. This could lead to thought 
and discussion about the places that swans 
and other birds and animals live.

The website www.gruffalo.com/ is the of! cial 
website for all things connected to The 
Gruffalo story.

Assessment

Can learners describe the ways that different 
plants live in local environments? You might 
make use of Worksheet 1.2a to elicit the 
ideas of the learners.

Can learners describe the ways that different 
animals live in (inhabit) local environments? 
Ask learners to talk about local 
environments, and how animals live there, 
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for example in a lake, up in a tree, amongst 
the bushes. You could use Activity Book 
Exercise 1.2 to make a quick assessment of 
learners’ knowledge.

Learners could self-assess Activity 1.2a by 
thinking about what they did well and what 
they would like to improve if  they repeated 
the activity.

Learners could look at another learner’s 
design for helping the birds in Activity 1.2b 
and say two things they like about it and 
one thing that could be improved. Higher 
achieving learners should be asked to 
explain how this thing could be improved.

Differentiation

Lower achieving learners would bene! t 
from being provided with extra support in 
terms of structure in tasks, modelling and 
vocabulary support (Resource sheet 1.2c 
would be useful for this). The matching 
activity, Exercise 1.2, would be particularly 
suitable for this group of learners. You 
could use a story format, as in The Gruffalo 
or the story about Sebastian Swan. Provide 
opportunities for learners to talk about what 
they see. Be prepared to challenge them as 
appropriate, to give them the opportunity to 
develop their ideas.

Cater for higher achieving learners by asking 
them to make a number of suggestions and 
to explain what they think. For example, 
when talking about a desert environment 
you might ask them the question: ‘Why 
don’t many plants live here?’

Common misunderstandings and 
misconceptions

Learners may not realise that wild animals 
choose where they make a home, for 
example a nest, very carefully.

Learners may not realise that wild animals 
living in the wrong place will have to move 
or they will die.

Homework ideas

Exercise 1.2 in the Activity Book.

Worksheet 1.2b.

Ask learners to list the living things they can 
see from a window at home.

Answers to Activity Book exercise

Exercise 1.2
goat – ! eld
duck – river
crab – seashore
bird – tree

Answers to Worksheets

Worksheet 1.2a
Prediction: accept any sensible suggestions 
about where plants might grow.

Results of observation: where plants were 
found.

Worksheet 1.2 b
forest: owl, deer, squirrel

river and bank: duck, swan, ! sh

seashore: crab, star! sh, sea bird, dolphin (Note: 
! sh may be placed here.)

Topic 1.3 Animal babies
This topic appeals to learners’ interests in 
animals and in young animals in particular. It 
refers to the young of a number of animals and 
how these young can grow into healthy adults 
who themselves can have young.

Learning objectives

Know that humans and other animals 
produce offspring which grow into adults.

Suggest ideas and follow instructions.

Record stages in work.

Model and communicate ideas in order to 
share, explain and develop them.

Curriculum links

This topic only discusses the offspring of 
humans and animals. However, you could 
make a link to Unit 2, where young plants 
are discussed, and point out that plants also 
have ‘babies’.

There are links with Design and Technology 
as learners will design and make a nursery 
for young animals.
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Ideas for the lesson

Talk about the picture of adult and baby 
animals on page 10 of the Learner’s Book. 
Alternatively, you could use Picture 1.3 on 
the CD-ROM, which offers the opportunity 
to extend the examples being considered 
to include young that look very different 
to their parents. Talk to the learners about 
adults and their young, using the questions 
in the Learner’s Book as a guide for the 
discussion. The picture of the animal 
nursery illustrates a number of talking 
points, for example, ‘What are the zoo 
keepers doing?’ You could talk about the 
years of care humans give to their young, 
then compare this example to that of a baby 
duck who is only looked after by its parents 
for a few weeks.

If  possible, arrange a class visit to either a 
zoo or a farm to look at animals and their 
babies.

The website www.fossweb.com/modulesK-2/
AnimalsTwobyTwo/index.html could be 
introduced at this point.

Resource sheets 1.3a and 1.3b provide 
pictures of baby animals and the adults. 
Learners could play a matching game 
using these pictures. This game would be 
particularly suitable for lower achieving 
learners.

Talk brie" y about the needs of animals: 
shelter, food and water.

Activity 1.3 asks learners to make a model 
of a nursery for an animal. Higher achieving 
learners could be asked to draw a plan of 
their nursery before they make it. They 
could use Worksheet 1.3 to record their 
ideas and help to develop the scienti! c 
enquiry skills of suggesting ideas and 
recording stages in work.

You could use Activity 1.3 to begin a 
discussion about how to care for young 
animals and humans. Some learners may 
have younger siblings or young pets they can 
talk about.

Resource sheet 1.3c gives the words to 
learn for this topic. These could be used to 
support lower achieving learners. You could 
also add them to the wall display for this 
unit. Ask learners to draw pictures of adult 

 and baby animals (including humans) for 
the display.

Exercise 1.3 in the Activity Book can be 
used to reinforce the idea that babies grow. 
Explain that in time young animals grow 
into adults. This exercise also extends 
learning and gives learners the opportunity 
to practise comparing, predicting, modelling 
and communicating, and deciding what to 
do to answer a science question.

Play the game: I am a …………. , my babies 
are called …………. . For example, I am a 
cat, my babies are called kittens. This is an 
opportunity to work on vocabulary.

You can use the following questions to 
summarise the learning in this lesson: Are 
most young animals like their parents? 
What is a young goat called? Why do 
some animals have lots of babies? The 
last question is particularly suitable for 
higher achieving learners as it involves 
understanding the dangers that young 
animals face in the wild, linking back to 
Topic 1.2 about environments.

Notes on practical activities

Activity 1.3 
Each pair or group will need:

modelling material or a construction kit
cardboard
scissors
glue
sticky tape
nursery items such as food, water, shelter.

Models could be made from paper and card, 
modelling material, clay or a construction kit. 
Learners can design an ideal nursery for an 
animal of their choice. Ask learners to think 
about what should be included in their nursery, 
for example, a bed, a shelter, water, food and a 
space to play. Higher achieving learners could 
be asked to plan their nursery more carefully 
and record their ideas on Worksheet 1.3. This 
activity is an opportunity for learners to talk 
about the needs of young animals for food, 
water and shelter. They should suggest, model 
and communicate ideas. These are all important 
scienti! c enquiry skills to be developed.

The picture on page 11 of the Learner’s Book 
shows a baby monkey. If  learners are unable to 
think of a baby animal of their own, then they 
could design a nursery for this baby.
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Internet and ICT

The website www.fossweb.com/modulesK-2/
AnimalsTwobyTwo/index.html includes a 
simple game with photos of baby animals 
which need to be matched to photos of 
adult animals. Most of the matches are 
straightforward and this might be especially 
bene! cial for lower achieving learners.

Learners could make a presentation of 
photos of themselves as babies, or of their 
younger siblings.

Assessment

Learners can look at another learner’s 
nursery from Activity 1.3. They should say 
two things that they like about the design 
and one thing that they would like to 
change. Higher achieving learners should 
be asked to say why and how they would 
change this one thing.

Differentiation

Support lower achieving learners by 
providing many concrete examples and 
opportunities to talk about what they see 
and their experiences. Resource sheets 1a–c 
may be useful for these learners. Assist with 
their vocabulary. This group will ! nd the 
website mentioned above particularly useful.

Cater for higher achieving learners by 
expecting them to be able to talk about a 
wide range of animals and their babies. This 
group could be introduced to the idea of life 
cycles. Challenge them with more examples, 
for example by making use of Picture 1.3 on 
the CD-ROM.

Common misunderstandings and 
misconceptions

Some learners may think that babies are 
identical in every way to the adults they 
grow in to, but smaller. Explain that 
babies are often similar to adults, but that 
they develop as they grow. Some young, 
particularly invertebrates, and some birds, 
amphibians and reptiles, are very different 
from their parents. A wider range of 
examples can be considered on Picture 1.3 
on the CD-ROM.

Homework ideas

Ask learners to choose two animals, ! nd out 
something about them and draw pictures of 
the adult and young.

Answers to Activity Book exercise

Exercise 1.3
1 The baby is growing.
2 Learners should draw a slightly larger 

footprint.
3 Sheena will need bigger shoes.
4 Accept any sensible suggestions about taking 

measurements of the baby’s hand growth.

Answers to Worksheets

Worksheet 1.3
Animal: any suitable animals may be chosen.

Animal’s needs: accept any sensible suggestions, 
for example, shelter, food, drink, environment.

Materials required: accept any suitable 
suggestions of what materials would be needed.

Drawing: learners draw their nursery ideas.

Topic 1.4 Healthy food and 
drink
In this topic, learners have the opportunity to 
think about healthy and less healthy foods. They 
are asked to think about a range of foods and 
to compare what they eat themselves to healthy 
foods. They learn that many foods are good for 
you, but that some should only be eaten in small 
quantities at any one time.

Learning objectives

Know about the need for a healthy diet, 
including the right types of food and water.

Suggest ideas and follow instructions.

Record stages in work.

Make comparisons.

Curriculum links

You can make a link to Unit 2 if  you explain 
that fruit and vegetables come from plants. 
Learners could be encouraged to think 
about which parts of the plant are used
for food.
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This topic links to Personal and Social 
Education and to Health Education. It 
focuses on the need for a healthy diet and 
taking care of our bodies.

Ideas for the lesson

Ask learners to look at a selection of foods. 
Resource sheet 1.4 could be helpful here. 
Discuss with them what the foods are and 
whether they think the foods are good for 
you or not so good for you. Sort the foods 
into three groups, for example: foods which 
are mostly good for you, foods which are 
good in some ways but can be a problem if  
eaten too much and foods which should not 
be eaten too often.

Talk about the picture on page 12 of the 
Learner’s Book. Alternatively, you could 
use Picture 1.4 on the CD-ROM. There 
are prompts for discussion in the Learner’s 
Book. These opportunities for talking 
are very important in science as it is an 
opportunity to use the science vocabulary 
and to share and explore ideas.

You could use the simpli! ed food pyramid 
on the website www.globaleye.org.uk/primary_
spring2002/focuson/index.html at this point.

Show the learners two plates. Put a set of 
healthy foods on one plate and a set of less 
healthy foods on the other. Ask learners 
to talk about the positive and negative 
effects of different foods, but try to avoid 
confusion.

Activity 1.4 asks learners to develop their 
recording skills by drawing what they have 
eaten today and to compare it with a healthy 
meal. Making comparisons is an important 
scienti! c skill to develop at this stage.

Ask learners to design their own healthy 
meal. They could use Worksheet 1.4a to 
record their ideas. Recording stages in work 
is a scienti! c enquiry skill to be developed 
at this stage. Present learners with a wide 
range of foods from which they can select 
foods for a meal. You might ask different 
groups to deal with breakfast, lunch and 
an evening meal. Can they talk about good 
combinations? Can they talk about healthy 
foods and less healthy foods? They could use 
pictures of food cut from magazines, or they 
could choose from the pictures of healthy 
foods on Resource sheet 1.4a. 

This activity is most suitable for higher 
achieving learners. It asks them to suggest 
ideas and record their work, both of which 
are important scienti! c enquiry skills.

The Learner’s Book introduces the idea that 
fruit and vegetables come from plants. 
You could bring in examples or pictures of 
food plants that grow locally.

Supply food for the learners to make a 
healthy fruit kebab. You could bring in 
different types of fruit and cut them into 
bite-size pieces. Learners can thread the 
pieces onto skewers. Learners will have 
the opportunity to handle, talk about and 
discuss the various fruits.

Take care when asking learners to eat 
in class. Make sure that learners wash 
their hands before the activity. Check 
for any food allergies or intolerance. 
Follow local regulations about handling 
and preparing food.

Be aware that skewers are sharp, so 
show learners how to use them safely.

Use Exercise 1.4 in the Activity Book 
to encourage learners to think about 
healthy and less healthy foods. There is an 
opportunity for learners to add their own 
ideas. Challenge higher achieving learners 
to give ideas for breakfast, and then other 
meals or for a party dinner.

Worksheet 1.4b asks children to classify 
foods as healthy or unhealthy. Assist lower 
achieving learners by talking through the 
healthy and unhealthy foods before they try 
the worksheet.

Resource sheet 1.4b gives the words to 
learn for this lesson. Use it to support lower 
achieving learners. You could also add 
to the wall display for this unit by asking 
learners to draw pictures of sugar, salt, fat, 
a healthy person doing exercise, and a range 
of food.

Invite a health professional into class to talk 
the learners about healthy diets.

You could use these questions at the end 
of the lesson to summarise the learning: 
Should you eat lots of salty foods? Why are 
sugary foods and drinks bad for you? Why is 
fruit good for you?
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Notes on practical activities

Activity 1.4
Each pair or group will need:

pictures of food to cut out.

Learners’ should draw what they have eaten 
today, or stick on pictures of foods that they 
have eaten. They then compare their plate with 
a plate of healthy food. Learners should be 
presented with a wide range of pictures of foods 
from which they can select foods.

You could show learners a plate of healthy 
food for them to make comparisons with. 
Alternatively, learners could choose foods from 
the selection of pictures they have, or they could 
draw a plate of healthy food – Worksheet 1.4a 
could be used here. You could extend this part 
of the activity further by asking learners to 
design their own healthy meal. Look back to the 
notes in the lesson ideas section for Worksheet 
1.4a. Can they talk about good combinations? 
Can they talk about healthy foods and less 
healthy foods?

If  learners decide that what they have eaten 
today could be healthier, ask them to suggest 
changes that could make it more healthy. 
Suggesting ideas is another important scienti! c 
enquiry skill. Be aware that learners of this age 
may not have much control over what they eat 
at home, so treat this subject with care.

Internet and ICT

The website www.globaleye.org.uk/primary_
spring2002/focuson/index.html contains a 
useful simpli! ed food pyramid.

Assessment

Can learners talk about the need for a 
healthy diet? Are they able to link diet to 
aspects of good health?

Can learners describe examples of the right 
types of food and water in a healthy diet? 
For example, you could ask learners to 
describe a healthy meal for a given person, 
such as a young child.

Show learners a collection of foods. Can 
they talk about why some are less healthy? 
For example, sugary drinks can damage 
your teeth.

Learners can self-assess their plate of food 
from Activity 1.4. Can they say if  it is 
healthy or unhealthy?

Learners can look at another learner’s 
design for a plate of healthy food and 
say whether it is healthy or not. Higher 
achieving learners should be expected to 
give reasons to support what they say about 
the plate.

Differentiation

Support lower achieving learners by 
providing real life examples of different 
foods and making use of posters and 
prompts with relevant language, and so on. 
Ensure that learners focus on the different 
effects that healthy and less healthy foods 
can have on the body.

Cater for higher achieving learners by 
expecting them to deal with a wider range of 
food and food categories. Challenge them by 
expecting them to explain why some foods 
are healthy and others less so. This group 
of learners would ! nd the simpli! ed food 
pyramid particularly useful when explaining 
their choices when they design their own 
healthy plate of food.

Common misunderstandings and 
misconceptions

Many children are confused by the term 
‘diet’. They confuse a slimming diet with a 
healthy diet.

Take care with the word ‘fat’ as many 
children see it as a descriptive term for 
overweight people. Explain that is a food 
type.

Be aware that in most households children 
are not in control of what they eat. Look for 
ways to communicate positive messages to 
parents and carers.

Homework ideas

Worksheet 1.4b.

Ask learners to list the foods they eat 
tonight at home and then describe them as 
healthy or less healthy foods.
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Teaching ideas  Unit 1

Answers to Activity Book exercise

Exercise 1.4
The following foods should be circled: banana, 
pineapple, chicken, rice, tomato, grapes, milk, 
lettuce and cucumber. Cheese and pasta can 
also be circled.

Answers to Worksheets

Worksheet 1.4a
Healthy foods should be stuck onto the plate.

Worksheet 1.4b
Healthy food for Harry: chicken, apple, pear, 
milk, egg, carrot, banana, water.

Unhealthy food for Sam: burger, butter, sweets, 
chocolate, cola, pop.

Note: margarine can go into either group.

Topic 1.5 Check your progress

Learning objectives

Review the learning for this unit.

Ideas for the lesson

Learners can be asked to answer the 
questions on the ‘Check your progress’ 
pages of the Learner’s Book (pp. 14–15). 
These questions cover topics from the whole 
unit. Some answers are ambiguous, which 
will lead to discussion that will help to 
assess learner’s understanding of this unit.

Worksheet 1.5 covers ideas from the 
whole unit and practices some of the core 
vocabulary.

Answers to Learner’s Book 
questions

1 Alive: frog, dog, cats and kittens,
bears, birds

 Never alive: metal, ! re, water, clouds
2 desert: meerkat, camel, scorpion

pond bank: duck, frog, dragon" y, newt
 Note: snake can go into either group.
3 adult bird – chick

adult goat – kid
adult cheetah – two cheetah cubs
adult frog – group of tadpoles

4 Healthy foods: milk, apple, orange, 
sweetcorn, chicken, ! sh.
Note: salt can be included (you might talk 
about salt being essential but never
too much).

Answers to Worksheets

Worksheet 1.5
This baby is alive.

He needs milk to stay healthy.

Food will help him to grow.

He needs to live in a safe environment.

In time, he will grow into an adult.

SAMPLE
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Plant hunt 

Name: ________________________             Date: ________________________         

 

What plants can you find outside the classroom? 

Label the stem, leaves and flowers then draw how the roots might look.  
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Resource sheet 1.1

living

�

plant

animal alive

non-
living look

Animals and plants vocabulary
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pet
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